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At the BMHTAC, the mission is to establish systems, enhance skills, and empower
individuals to improve outcomes for all students. Since 2018, the center has partnered
with educators across the state to address challenging behaviors, support students with
extensive needs, and strengthen learning environments. Through collaboration with
county, school, and classroom teams, the center helps develop, implement, and sustain
effective practices and systems. The center’s professional learning opportunities focus on
early childhood and school-wide supports, hot topics/common issues, and practical,
evidence-based strategies that build capacity and promote long-term success.

Themes:

—>Early Childhood Positive Behavior Interventions and Supports (PBIS)
- School-wide PBIS

—->Hot Topics or Common Issues ,
—->How-To’s for Classroom Practices and Strategies ;

-%Tailor it to your needs...
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Setting the Stage

Things you need to know to be successful...




WVPBIS Expectations

Expectations

Communicate

< Respond to emails/phone calls

<» Ask question (big or small) to your
Behavior Support Specialist

< Collaborate with your team
members and the School-Wide PBIS
team

Be Receptive

< Actively Listen to presentations and
feedback

< Actively listen to team members

< Ask questions when your beliefs are
challenged

Be Respectful

< Arrive on time

<» Communicate barriers

< Meet deadlines

< Listen to presenters and limit side
conversations

< Promote shared decision making

Have Fidelity to the Process

< Be consistent to the essential
features

< Provide TFI’s and Data

< Action Plan
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Intensifying Expectations

Be

Communicate _
Receptive

Have Fidelity
Be to the
Process

Respectful
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- Positive Behavioral Interventions and Suppocts

West

This training is brought to you by:

\WIESXYel8Igl Pbismissouri.org
PBIS

Tier 2 Workbook & Resources

AN

pbis.org
2021 Forum Recordings (FO1 & F02)

midwestpbis2.org
Tier 2 Training Content

AN

wvpbis.org
Targeted Group Interventions




Let’s find the things you’ll need.
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HOME SW PBIS MATERIALS  TOPICS GENERAL Q
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WV PBIS

Positive Bebavioral Interventions and Supports

Welcome to WVPBIS.org.

Please note that most pictures, icons and logos can be clicked for larger pictures or live links. Resources in blue font can be clicked and downloaded for school use.

If a link, document or picture does not work, then please email christy fubio@marshall.edu.

Paden City
Elementary

Students enjoy their PBIS
reward activity.
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wv pBI S School Improvement

Positive Behavioral Interventions and Supports Readiness
Tier 1
Welcom Tier 2

Please note that most pictures, icons and logos can be clicked for larger pictures or live links. |  Tier 3 ind downloaded for school use.

If a link, document or picture does not work, then please€ Data 101

Evaluation/TFI

— R Activities
Paden Clty The R\ Examples
Elementary | Additional Resources

Students enjoy their PBIS - Frequent Questions

reward activity.
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WV PBIS

Positive Bebuavi e Supports

Tier 2

Targeted Group Interventions

What is Tier 2?
Tier 2 supports refer to the practices | -
and systems that enable targeted

interventions for students who are not

successful with Tier 1 supports alone. SOME Tier 2 Activities
The focus at Tier 2 is supporting

students who are at risk for developing

more serious unwanted behaviors

before the start. Essentially, | ‘\ WYV PBIS Tier 2 Google
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Activities

Tier 2

Activities Classroom Practices

District Level Classroom Practices Observation Tool - Midwest PBIS
Readiness

Tier 1 WHO? PBIS Tier 2 Team

Tier 2

WHO? Student Identification
3.0 MO SW-PBS Tier 2 Workbook Ch 3 Student Identification

« Example Existing School Data Inventory - p. 8
« Example Teacher Nomination for Assistance - p. 6

+« Example Student Identification Flan - p. 26
Existing School Data Inventory

Student Identification Plan




Work Time Support
Keeping things organizea.

GETTING READY FORTIER2 @ ¢ @ o* GETTING READYFORTIER2 @ ¢ @ o*®
v v

CHECKLIST - FIDELITY TO THE FEATURES CHECKLIST - FIDELITY TO THE FEATURES

I CLASSROOM PRACTICES I WHO? I NOW WHAT? THOUGHTS & IDEAS

Do classroom teachers Bave the 5w expectations in their cassroom?

Do yeu hinee muHiphe sources of darta areund sudest behavior, atfendance,
grades, elc.?

o weu frack the proportion of students receiving Tier I supporis?

Do teachers bawe selid routimes and procedunes for their chassroom?

o yeu use eutcomee dita and decision ndes 1o progriss monifer
udents receiving Tier 7 supporis?

Do teachers have acknowl edgment sytens in their clasroums? Are you able to create darta-based decision rules areund these sorces?

(whart critéria is st o determing tharl a sbadent is "at-risk™ and would
bemefitl from Tier 7 sepport 7]

Do teachers hawe 2 continuem of clasiroom consequences for challenging

behandars? Is there 4 plan for fading supperts when the data indicates Tier 2

upparis have been successhd 7
Wha da you meed 10 actien plam areund classreom practices in your

schod? Do your scheal have amy screening toels that would provide information
redevant fo ideritying students in need of Tier 2 supports? Is there 3 plas tor moditying supparts when the data indicates uncedain

resulis for student succiss?

Is there 2 way for students te be nominated for 2 Tier 2 intervention whes

I TEAMING r
[o yeu harve Leam members £ cover the necessary roles and WHA.T?

respengibilities of Tier 27

Is there a plan tor infemsitying supparts when the data indicates Tier 7
upparis have nol been paccessful?

WHEN WE'RE ACTION PLANNING WE NEED TO MAKE SURE WE INCLUDE...

Does your {eam meet mondhly with & data-fecused agenda? — .
Do you have multiple interventions matched 1o slidest need?
Hirw will you ction plas your Tier 2 needs for plansing, implemenation,
and maintenance?

Do wour Tier 2 behavior internimtions provide:

~adeditional instractionfime for student ekl development 7

Hie will yeu provide professienal develapment ta your schaol's staft -adcitional structure/predictability?

around Tier 2 practices and intérventions?
~ncreased oppariunity for feedback?

Is there a precess in place 1o seect intervendions that ane:
-matched 10 dudent need [hanction ef behavior)?

~adaptid 10 mprove contextual £l (outture, developmental skill?
I NEXT STEPS:

Are your Tier 2 interventions linked to Tier 1 practices? (Our Behavior Support Specialists & Their E-mails:

Ho will your team plan 1o collect data around the fidelity of Tier 2
inlerventions & they are implemented?

Fallow-up Meeting with our Behavior Support Specialists:

Do you complete @ TF (Tiered Fidelity Imwentary asnually?

West Virginia

% Behavior/Mental Health

Do you share metcome darta areund Tier 2 infervertions with your schoal's
stat?

Technical Assistance Center

PAGE 1 of 2 PAGE 2 of 2 Wiy '®

Do students stil hawe access te Tier 1 supports?

&
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Work Time Support
How can we help you?
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Work Time Support
How can we help you?

*Can't find something?
*Not sure what to do?
*\Want to make sure you're on track?
*Need a little help?
*ANYTHING YOU NEED!




Training Objectives

DE\AM
J Classroom Practices
d Systems Overview
d Framing Tier 2: Who?
J Framing Tier 2: What?

Day 2
 Intervention Intros
J Framing Tier 2: Now what?
Jd Team Work Time

J Wrap Up/Next Steps



Classroom Practices

The Bridge to Tier 2




Tier 1 Essential Feature

1.8 Classroom Procedures: Tier 1 features (school-wide expectations, routines,
acknowledgements, in-class continuum of consequences) are implemented within
classrooms and consistent with school-wide systems.




SWPBIS Tiered Fidelity Inventory

version 2.1

15 Classroom Procedures: = Staff handbook 0 = Classrooms are not
Tier 1 features (school- implementing Tier 1
wide expectations, routines, * Infomal walktheoughs
acknowledgemenits, in-class » Progress monitoring 1 = Classrooms are informally
continuum of consequences) implermenting Tier 1 but no
= Indmidual classroom data

are implemented within formal systemn exists

classrooms and consistent
with school-wide systems. 2 = Classrocms are formally
implementing all core Tier

1 features, consistent with
school-wide expectations

Sconng Critenia: (=Not implemented; 1=Partially implemented; 2=Fully implemented

g
Behavior/Mental Health
%ech nical Assistance Center

gy sy



Define &
Teach
Classroom
Expectations
& Procedures

=1

Classroom
Practices

Responses for
Inappropriate
Behavior

echnical Assistance Cen

est Virginia
Behavior/Mental Health
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"The strongest predictor of both sustained
Implementation and sustained improved
student outcomes was implementation of

classroom PBIS systems.”

Mclntosh et al., 2017




Classroom Practice Benefits

Effective Classroom Well Managed Classrooms
Procedures

Positive Classroom Climate

Focus on Preventative &
Proactive Approaches

Signals a Sense of Security to
students

Promotes Connection & Sense
of Belonging

Focus on Proactive &
Preventative Approaches

Teach and Reteach
Appropriate Behaviors

Use Effective Instructional
Practices

Achieve Positive Student
Outcomes (Behavior and
Academic)

Strong Classroom Behavior

Management

Create Structure & Predictable
Environments

Focus on Preventative &
Proactive Approaches

Provides Feedback
Provide Recognition

Celebrate Student Success




MIDWEST Classroom Practice #1

PBYS Physical Environment
NETWORK v4-15.1 ?

Arranging and organizing the physical space so all students can see,
What is it? hear, move freely, and engage to maximize learning and allow for
active supervision.

mrking within the space available, the teacher arranges the student learning ur%

to allow for multiple configurations (circle, rows, groups) to match to the learning
What does it activity, while ensuring freedom of movement in a clean and organized space.

look like?

Curriculum visuals (e.g. the teaching matrix with school rules, posted routines for
behavior and academic skills, etc.) are current.

Effective arrangement of the Physical Environment...

* Increases on-task behavior,

Whv? ® |Increases perception of safety,
v e Supports a respect of others' personal space,
* Makes it easier to use the curriculum visuals,
e Allows for teacher movement (Active Supervision)
Trauma- A well-designed classroom environment promotes of sense of safety and
Lens? security for students impacted by trauma.
Class-wide: Define spaces, organize storage, reduce clutter and old materials.
Complete a visual scan of curriculum materials posted throughout the space. s
the content still relevant? Does it reflect the most current behavior and academic
How? curriculum? Ensure these tools are in locations where they are needed and easily

referenced by teachers and students.
Whole group: Arrange seating so all students can engage; Develop and post routines
for safely and efficiently moving desks into different arrangements.




TEAM ACTIVITY

Self-and Peer-Observational Assessment Tool for:

Arrange Orderly Physical Arrangement

Observe and monitor the three components of physical arrangement during 10-20 minutes of activity and during predictable problematic
time periods:

Assessment Type (circle): Self-Assess or Direct Observation Schedule (circle): Baseline or Follow-up
School: Date: Time: Rm: Grade: Subject: Teacher:

Yes =2 Somewhat=1 No=0

Traffic patterns are always clearly
defined and allow movement
without disrupting others

Traffic patterns are clearly
defined and allow movement
without disrupting others
somewhat of the time.

Traffic patterns are not clearly
defined and do not allow
movement without disrupting
others, or there are unsafe areas.

Staff/students have easy access
to enter/exit classroom

Staff and students have easy
access to enter/exit classroom
50% of the time.

There is not easy access for
entering/exiting classroom

Materials are clearly labeled,
easily accessible, and organized
for ease of use

Some of the materials are clearly
labeled, easily accessible and
organized for ease for use

Materials are not clearly labeled,
are not accessible or organized

Only current or relevant materials
from the behavior/academic
curriculurm are displayed

Current behavior/academic
curriculum is visible, yet some
displayed materials from the
previous curriculum are still

Current behavior/academic
curriculum is not displayed,

are outdated.

Behavior/Mental Health

Technical Assistance Center

~

displayed.

¥
13
and/or many displayed materials g




MIDWEST

PBTS

NETWORK

What is it?

What does it
look like?

Why?

How?

Classroom Practice #2

Classroom Teaching Matrix
DRAFT 4-15-19

The Classroom Teaching Matrix is not an actual “practice,” but is a critical foundation for
establishing consistency among adults. It is an easy-to-follow matrix containing the school-wide
expectations, classroom rules, and classroom routines. The teaching matrix serves as the primary
tool defining the behavioral-social-emotional learning standards for instruction.

Expectations:

3-5 School-wide
expectations exemplifying
the vision of the school
(Classroom and School-wide
expectations are the same).

Rules/Examples:
Observable, measurable,
positively stated,
applicable, and
understandable pro-social
examples for each
expectation

Routines:

Posted procedures for automating
common activities. Consider routines
for external behaviors (e.g. turning

in assignments, etc.), and social-
emotional skills (e.g. self-
awareness, etc.)

Classroom Routines
The Warren Way Classroom Rules SRR BETER e
1. Display your ‘stop
g Responsible ® Focus on your work ]..Do your signal '
e Apologize for mistakes fair share 2. Choose a coping
strategy
o Listen to speaker 2. Listen to | 3- Use “l statemem to
Be Respectful : express feelings and
e Raise hand your peers | o ads
4. Use Calm Corner as
PP s e Keep hands and feet to 3. Clean up | necessary '
self area 5. Talk to someone if
you need help

Consistent expectations in all
settings ensure a common vision
and message, creating
consistency among adults which
helps students stay regulated.

Positively stated examples
inform teachers on what to
instruct and prompt.

Students know exactly what
to do.

Routines crate a predictable and calm
environment.

Routines prevent disruption often
associated with staff inconsistency.

Maximize learning time by automating
frequent tasks and activities.

Trauma- A well-designed teaching matrix creates consistency and predictability through clearly

Lens?

stated rules. Routines support regulation, and can develop social-emotional competencies.

Use the same expectations as
posted school-wide.

Expectations usually stay the
same year-after-year, but
revisit behavior data annually
to review possible rule revisions.

Three approaches to consider:
1) having same rules in all
classes, 2) having core rules
be the same, with room for
individual teacher rules, OR
3) all rules individual to each
room. Tier 1 Team decides.

Save time and resources by developing
routines to be shared with colleagues.
Tier 1 team may consider some routines
to be the same school-wide (transition,
getting attention, other?)




The Watkins HS
Way

Classroom 214

Rules
(Examples)

Classroom 214 Routines

rev/7-16-19

Welcome

Group Work

Online

When you feel upset...

How to Transition

Be Responsible

e Stay on task
 Offer to help
* Apologize for mistakes

= Turn in homework
mPyt materials in desk
=Begin work

=Do your fair share
"Manage time
carefully

=Double check
sources before |
post

=Think before |
forward

=Stop and take a few deep
breaths

=Recognize what you're
feeling “I feel...”

=Clean up your area

Be Respectful

* Raise hand
* Track the speaker
* Follow directions

=Say “good morning”
to teacher and
classmates

=Talk in soft voices

=|jsten to your
peers

=Take turns
speaking

=Say “I like that
idea, AND...”

=Consider feelings of
others before | post

=Upstanders speak
for others

=Ask for a break if you need
a moment

mExpress your feelings
appropriately

sStand and Push in
your Chair, OR
= isten for direction
to next activity

Be Safe

* Walk quietly
* Keep hands and feet
to self

=Put personal
belongings in
designated areas

=Take your seat

=Clean up area
when time is up

=Turn on privacy
controls

=Talk to someone if you
need help

=Talk to someone if it will
make you feel better

=fyes on me
=\Wait to be called

Teacher’s Role
(Conditions for
Learning)

Midwest PBIS Network. (2019).

Supervise all areas of
classroom

Tier 1 Team Training: TFI 1.3 PPT

Greet Students warmly
Bell to bell activity
posted

PowerPoint slides]. Retrieved fro

Actively supervise
small group
activities

M

Teach & practice
routine monthly

Use Active Supervision to
predict triggers

Teach, practice,
reinforce
transitions




Student Mastery

Above 80%:

* When 80% of your students can recite and explain how to carry out each classroom expectations.
 Exhibit them daily.

* Low classroom discipline outcomes.

Below 80%:
» Reteach
* [ncrease reminders/pre-corrects

* Increase your specific positive feedback when students follow the expectations and
orocedures.

« Complete a teacher reflection on implementation fidelity.

est Virginia
Behavior/Mental Health
Technical Assistance Center
*
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TEAM ACTIVITY

Self-and Peer-Observational Assessment Tool for establishing a:
Classroom Teaching Matrix

Observe and monitar for aligned expectations, rules, and routines during a 10-20 minute period:

Assessment Type (circle): Self-Assess or Direct Observation. Schedule (circle): Baseline or Follow-up
School: Date: Time: Rm: Grade: Subject: Teacher:

Somewhat=1

Classroom Expectations are the same as the
school-wide expectations

Classroom expectations are the
same, and there are
additional/other expectations
posted

Classroom expectations are
different than the school-wide
expectations

Classroom rules are conceptually and visually
aligned to school-wide expectations.

Classroom rules are conceptually
aligned, but are not visually
displayed as being connected to
school-wide expectations

Rules are not alipned to school-
wide expectations

Classroom rules are defined by being
observable, measureable, and positively
stated. (e.g. hands and feet to self vs. no-
fighting; raise your hand and wait Lo be called
vs. be your best)

A few of the rules are not
positively stated or are not
measurable or observable

Several of the rules are not
positively stated or are not
measurable or observable

Classroom Teaching Matrix is prominently
posted. Font size is large enough to read from
anywhere in the classroom.

Matrix is pasted but difficult to
read from all locations in the
classroom.

Matrix is not posted, is hard to find,
andjor hard to easily read.

Classroom routines and procedures are 1)
succinct, 2) positively stated, and 3) in age-
appropriate language or visuals

Two out of three items are in
place

Zero to one itemns are in place.

Routines and procedures are aligned with
school-wide expectations.

school-wide expectations are conceptually
and visually included on a classroom matrix
for procedures and routines

School-wide expectations are
conceptually linked to procedures
and routines, but not visually
included in a classroom matrix

School-wide expectations are
neither conceptually or visually
linked on the classroom matrix for
procedures and routines

Routines and procedures are prominently
posted and in respective locations (e.g. lab
routine in lab area). Font size is large enough
to read from respective locations.

Routines and procedures are
posted but not in designated
areas and/or not easy to read.

Routines and procedures are not
posted.

West Virginia

Technical Assistance Center

% Behavior/Mental Health

&

ey

o




MIDWEST

PBIS

NETWORK

What is it?

What does it
look like?

Why?

How?

Classroom Practice #3

Active Supervision
DRAFT 3-18-19

Active supervision is a highly proactive practice of moving
continuously, scanning all areas of the setting, and interacting
positively with authenticity.

A teacher providing attention to a group in the corner of a room positions
herself so she can also systematically look up and scan the rest of the room at
the same time.

During work time, the teacher moves throughout the space (while also scanning
the full room), and gives feedback to individuals and groups on their progress.

Active supervision...
e Creates frequent opportunities to monitor students for success, or for
need of prompting.
e Facilitates relationship building in creating opportunities for interaction.
e Anticipate and prevent known triggers for students

Trauma-  Active supervision provides a sense of safety for students as well as
Lens? frequent opportunities for relationship development.

Teachers demonstrate active supervision through these three components:

Moving throughout the space: Using proximity by continuously moving
throughout the learning environment to monitor, support, and be present.

Scanning: Visually sweep areas to monitor, prevent, and /nr reinforce
behavior.

Interacting: Providing feedback to students to reinforce, prevent, or teach

academic and behavioral skills




TEAM ACTIVITY

Self-and Peer-Observational Assessment Tool for:
Employ Active Supervision {move, scan, interact)

Observe and monitor the three components of active supervision during 2 10-20 minute period or during predictable problematic times.
Dbserver should tally to see if the teacher moves, scans and interacts at least 10 times each during a 20-minute observation.

Assessment Type (circle):  Self-Assess or Direct Observation Schedule (circle): Baseline or Follow-up
School: Date: Time: Rm: Grade: Subject: Teacher:

The teacher moves at least 10 times during a 20-
minute observation:
o Move and circulate through all parts of the
classroom using close proximity to students
needing additional support

Somewhat=1

This active supervision
component is observed, but is
less frequent than 10 times
during the time period.

The teacher does not use this
active supervision component
during the time period.

The teacher scans at least 10 times during a 20-
minute observation:

o Visually scan all parts of the classroom
looking for both appropriate behaviors
(provide acknowledgement) and
inappropriate behaviors (close proximity and
error correction)

This active supervision
component is observed, but is
less frequent than 10 times
during the time period.

The teacher does not use this
active supervision component
during the time period.

The teacher interacts at least 10 times during a
20-minute observation:

o Interact frequently providing positive
feedback, pre-correction, and correction.
The teacher monitors and provides
additional support to students needing help
with academic and/or social behavior.

This active supervision
component is observed, but is
less frequent than 10 times
during the time period.

The teacher does not use this
active supervision componeant
during the time period,

& M
{ =

West Virginia
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MIDWEST Classroom Practice #4

PBYS Encouraging Appropriate Behavior
IR DRAFT 3-29-19

A set of practices that encourage appropriate behavior by instructing what is expected,
What is communicating positive examples, giving specific feedback, and motivating students with
it? reinforcers designed to promote a growth mindset and community inclusion.

Practices are chosen by the Tier 1 team, added to the school’s discipline flowchart,
and supported through professional development.

PRACTICES TO ENCOURAGE APPROPRIATE BEHAVIOR

— N )

s

Y .
Teac . Behavior ..
. Preventative - Individual Group

Behavior/ Specific ) . *

Routines Prompts Praise Reinforcers || Contingencies
R Prompting expected || ... . I/ W]
A written behavior just prior to Diane, Awesomel After 20 Tiger Tokens
What plan/schedule for hen it i ded You are showing Ti tok bulld ?
. teaching and , when [t 15 heede - Listening to the ger tokens, bulidog are earned among

d'ﬂES it practicing an Before we transition T —e bucks, table peoints, the group, everyone

look like? expectation, rule, or fo group work, in, that's being ete. gets a 5-10 min

remember showing social reward.

respect looks like..."

Keeps a focus on

procedure respectful.”

Ensures all students

ives feedback Individual
clear understanding Prevents Sl LG " e growth mindset. Use
about performance. acknowledgement .
of expected inappropriate the benefits of social
behavl d behavior by seftl Builds relationships. systems remind adults ds 1
ehaviors an ehavier by sefting rewards to
Hel tablish :1 to f skills th
Whv? teaches new social- the environment and e'ps ¥ e © Tocus on s mey emphasize desired

praise to corrections
ratio for growth
mindset.

want to see, and to
use Behavior Specific
Praise

students up for
success.

emotional
competencies.

behaviors, build
relatienships, and
build eommunity.

Trauma- 1hese practices (Behavior lesson plans, preventative prompts, specific praise, individual reinforcers,
Lens? and group contingencies) teach and increase use of desired social-emotional competencies (e.g.: sense
' of self, emotional regulation) often underdeveloped in students impacted by trauma.

Teach bnl:mv'inr llow 1. Identify the Use the same the Identify collective
academics. Install school-wide for
new skills, and student/group acknowledgement goals for frequent
enaaqe in onaoin Pleasantly prompt 2. Include term of token in classrooms group rewards/
How? inilgni'li?:-nnl rug:ti:f expected behaviors praise Tier 1 Team uidn; celebration.
’ Teach th I: niifi d just prier to times it 3. Describe rule th 9 ded Layer larger/less-
ed © laeniie would be beneficial. being recognized © recommence frequent rewards on
rules and procedures frequency; use data
4. Link to school-wide . top for bigger
in the teaching ; to target specific celebrations.
_______ matric. || N TETTTT |l behaviors asneeded. || T
s Work collectively * E:'I’: rnulﬂnu.l- ) || * Get student input




J Receive Frequent Feedback and
Acknowledgement

Remember, a
ticket/reinforcement practice is
a system to remind adults to

praise and have positive
interactions with students.

50

Behaviv(v;s/'tr\/\lfe;rg?affHealth ;
%echnical Assistance Centeg’
Myers, D. M., Simonsen, B., & Sugai, G. (2011). Increasing teachers’ use of praise with a response-to-intervention approach. Education and Treatment gf%lu,n s
Children, 34, 35-39. Scott, 2008 John Gottman: https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
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TEAM ACTIVITY

Self-and Observational Assessment Tool for:
Encouraging Appropriate Behaviors

Assessment Type (circle): Self-Assess or Direct Observation
School: Date: Time: Rm: Grade: Subject:

Schedule (circle): Baseline or Follow-up

Teacher:

Teacher Interview or Review of Written School-wide Plan:
Expectations, Rules, Routines, are actively taught:

o How frequently are expectations, rules, routines formally taught?
o How is it decided which expectations, rules, routines to teach each week?
o Evidence: Request to see last behavior and academic lesson plans taught.

Motes:

Teaching Behavior/Routines;

Preventative Prompts
2 Yes =2 1

Somewhat =1

No=0

Lessons on expectations and examples are
taught at least weekly (see lesson plans).
Expectations and rule prompts are embedded
into daily lessons and activities. (see academic
plans)

Rules and expectations are taught
once per grading period.

Occasional prompting and practicing
embedded into lessons and
activities.

Rules and expectations are not
taught, or are taught less than
once per grading period.

Routines and procedures are taught and
practiced at least monthly to maintain
consistency and fluency.

Routines and procedures are taught
and practiced guarterly to maintain
student consistency and fluency

Routines and procedures are not
in place, or not taught and
practiced at least 4 times
throughout the year

Students demonstrate routine implementation
of posted procedures throughout the day.

Procedures are used at least weekly,
and are routine for 50%-80% of
students

Procedures are not in place or
not routine for at least 50%.

Students are prompted and acknowledged for

West Virginia
Behavior/Mental Health
Technical Assistance Center
*




Responses for
Inappropriate
Behavior

Classroom Practice #5

MIDWES]
PBTS Continuum of Responses to Inappropriate Behavior

DRAFT 7-28-19

A teacher’s toolkit of practices organized by resource intensity, for responding to inappropriate
What is behavior. Use the least intensive educational approach to support student learning and achieve

it?

demonstration of the appropriate skill.

Practices are chosen by the Tier 1 team, added to the school’s discipline flowchart,
and installed and supported through professional development (PD).

Sample Practices
Team May Install
Planned Ignoring

Physical Proximity
Direct Eye Contoct
Signal /Non-Verbal Cue
Praise the Appropriate
Behavior in Others
Redirect

Praise Approximations
(Differentiol Reinforcemenrt)

What Re-teach
does it

look like?
Specific Error

Correction

Regulate, Relate, Reason

Provide Choice

Conference with Student

Restorative Circle

B e I

Definition \

ignore student behaviors when their motivation is attention, and continue instruction
without stopping

Using teacher proximity 1o communicate teacher awareness, caring, and concern

The "teacher look™ to get attention and non-verbally prompt a student

Teocher gestures to prompt a desired behavior or adherence 10 a procedure and routine.

Use Behavior Specific Praise with a different student or group to remind all students of
the expected rule/expectation.
Restate the desired behavior as described on the teaching matrix
Reinfordng one behavior and not another. For example, praise the positive behavior
while ignoring the student’s inappropriate behavior.
State and demonstrate the matrix behavior. Have the sudent demonstrate. Provide
immediate feedback.
Specific feedback that informs the student to stop the undesired behavior, and to engage
in the desired behavior connected to the school-wide expectation.

1. Respecfully address the student

2. Descaibe inappropriate behavior

3. Descibe expected behavior/rule

4. Llink to school-wide expectation on matrix

5. End with encouragement
Strategies helping a student regulate, or “quiet” their stress respomse, relate to an
empathetic adult, and reason to think logically.
Give appropriate altemative choices to lead 1o the same target outcome. Examples:
accomplish the task in another location, change the order of task completion, use
alternate supplies to complete the task, or offer a different type of activity.
Ask the five restorative questions. Understand the problem ond the alternative behovior.
Provide rationale. Practice ond give feedbadk. Develop a plon.
Indusive circle format and processes to oddress spedfic incidents that have occurred, and
connect learning to school-wide expectations (Costello et, al.,, 2010)




Classroom Responses/What it looks like:

Ignore student behaviors when their motivation is attention, and

EREE [ TEe continue instruction without stopping

Using teacher proximity to communicate teacher awareness,

Physical Proximity caring, and concern

The "teacher look™ to get attention and non-verbally prompt a

Direct Eye Contact student

Signal/Non-Verbal Teacher gestures to prompt a desired behavior, response, or
Cue adherence to a classroom procedure and routine.

Praise the
Appropriate
Behavior in Others

Use Behavior Specific Praise with a different student or group to
remind all students of the expected rule/expectation.

Redirect Restate the desired behavior as described on the teaching matrix

State and demonstrate the matrix behavior. Have the student

Re-teach demonstrate. Provide immediate feedback.




Teacher-Managed

a. Proximity Controd - Move
closer to the student but avoid
irvadi g per somal space

b.Redirect - If appropriate,
attempt a nonverbal promp
hefore werbal redwection

. Restate/Remind Student of

Expectations [e.g.. Remember
we alivays

iy the hall)

E Set Clear Limits/Offer Choices

o | el Doy g T (51}
2 W Yo thaii

o I o ; o el havee T

TELnUTE Shaiakd B sarnple ! Siear,
Also, consider pour vadume and
fone. Give time fo process.

i Implement an appropriate ‘

Intervention Strategy (Soe
Classrgcum Indérvantions Lrel avid
Consapey pauy Classrag
ffanagement Plon)

* Do inirs 0 o BL3G0"

1id the Rehavior improwe?

Yes l Mo

Recognize amd
Reinforce Positive/

Cormected Behavior

Re-evaluation Behavior
[ﬁ.ﬁ er Intervention, |5 the
continued behavior Teacher
Managed or should it be
Office Managed )

0 Teacher-Managed

©

PGSD Behavior Management
Flow Chart

A Behavior is Observed

Is this Behavior Teacher-Managed?
or Office-Managed?

a. Proximity Control - Move
closer to the student but avoid
invading personal space

b.Redirect - If appropriate,
attempt a nonverbal prompt
befare verbal redirection

c. Restate/Remind Student of
Expectations (e.q., Remember
we always in the hall)

i Set Clear Limits/Offer Choices

Ol need to you to or

O When you , then
Qlf you , you will have to__

** imits should be simple and clear.
Also, consider your volume and
tone. Give time to process.

Teacher Managed
Incident Examples

a Calling Out

0 Difficulty with Transition
(School/Class)

0 Failure to Follow
Directions

O Failure to Return Papers

0 Gum/Candy

O Inappropriate Language

O Littering

O Distracting Noise

O Misuse of School
Property

0 Name Calling

O Not Having Materials

0O Mot Telling the Truth

0O Off-Task Behavior

0O Out of Seat/Area

0O Refusal to Comply

O Running

O Tardy to Class

Office Managed
Incident Examples
2 Assault
2 Bullying
2 Cell Phone
Q Destruction of Property
0 Fighting/Inciting a Fight
3 Truancy
2 Disorderly Conduct
0 Dress Code Violations
0 Drug/Alcohol
Possession
0 Excessive Tardiness
2 Failure to Report to
Teacher/Administrator
Q Gambling
3 Harassment
2 Insubordination
0 Theft/Robbery
0 Staff Assault
O Trespassing
2 Weapon Possession

Edueation

mplement an appropriate

Intervention/Strategy (See
Classroom Interventions List and

Consider your Classroom
Management Plan)

*Document in R360*

=

Note: The Above Are Examples (Not Complete Lists)

Suggested Classroom (Tier 1)
Interventions/Strategies

*Always Ensure Safety! *

1.The Teacher completes a
Discipline Referral (R360).

o Please complete the
referral with specific facts
regarding the incident.

2.The student is sent to the
office (per school procedure)

3.The Administrator
determines the appropriate
action (per district policy).

4.Admin documents the action
in R360 and notifies the
appropriate individuals

5.The referral (from R360) is
entered into SAM by clerk
accurate data tracking
(within 1 day)

Did the Behavior improve?

Yes l No

Recognize and
Reinforce Positive/
Corrected Behavior

Re-evaluation Behavior
(After Intervention, Is the
continued behavior Teacher
Managed or should it be

Consequence
Strategies
0OStudent Conference
o Reflection Sheet
aChange the Student’s
Seat
aTime out in the
Classroom
aTime out in buddy
classroom
Oloss of Privilege
aCall/note to Parent
0 Counselor Referral

Proactive/Prevention
Accommodations

QTeach, Reteach, and
Model Respectful,
Responsible, and Safe
Behavior

0 Use a visual schedule

aUse a Timer

O Alternative Seating

aCool-Down Area

0 Post Reminders

O Encourage Peer
Support

o Verbally Praise
Appropriate Behavior

0 Reward Appropriate
and Positive Behaviors

Repeated Referrals

If a student has multiple
referrals (despite classroom
interventions), consider the
following:
0 Parent Contact/Conference
a Refer to Guidance Counselor
for Conference
a Refer for Admin Conference
a Refer the student to
Specialized Supports for
Targeted Interventions
0 Problem Solving Team
(MTSS- Behavior Contacts)
0 Special Education Team
(SPED Teacher, PBS)




Suggested Classroom (Tier 1)
Interventions/Strategies

Consequence
Strategies
2Student Conference
QReflection Sheet
aChange the Student’s
Seat
2 Time out in the
Classroom
a Time out in buddy
classroom
QLoss of Privilege
Call/note to Paremt
0 Counselor Referral

Proactive/Prevention
Accommodations

2 Teach, Reteach, and
Model Respectful,
Responsible, and Safe
Behavios

2 Use avisual schedule

aUse a Timer

aAlternative Seating

2 Cool-Down Area

2 Post Reminders

SEncourage Peer
Support

aVerbally Praise
Appropriate Behavior

2 Reward Appropriate
and Positive Behaviors

PGSD Behavior Management
Flow Chart

A Behavior is Observed

Is this Behavior Teacher-Managed?
or Office-Managed?

o Teacher-Managed

a. Proximity Control - Move

invading personal space
b.Redirect - If appropriate,
attempt a nonverbal prompt
befare verbal redirection
c. Restate/Remind Student of

Expectations (e.q., Remember

closer to the student but avoid

we always in the hall)
i Set Clear Limits/Offer Choices
Ol need to you to or___

O When you , then
Qlf you , you will have to__

Also, consider your volume and
tone. Give time to process.

** imits should be simple and clear.

Teacher Managed
Incident Examples

a Calling Out

0 Difficulty with Transition
(School/Class)

0 Failure to Follow
Directions

O Failure to Return Papers

0 Gum/Candy

O Inappropriate Language

O Littering

O Distracting Noise

O Misuse of School
Property

0 Name Calling

O Not Having Materials

0O Mot Telling the Truth

0O Off-Task Behavior

O Out of Seat/Area

0O Refusal to Comply

O Running

O Tardy to Class

Office Managed
Incident Examples
2 Assault
2 Bullying
2 Cell Phone
Q Destruction of Property
0 Fighting/Inciting a Fight
3 Truancy
2 Disorderly Conduct
0 Dress Code Violations
0 Drug/Alcohol
Possession
0 Excessive Tardiness
2 Failure to Report to
Teacher/Administrator
Q Gambling
3 Harassment
2 Insubordination
0 Theft/Robbery
0 Staff Assault
O Trespassing
2 Weapon Possession

Edueation

Intervention/Strategy (Se
Classroom Interventions List|

Consider your Classroom
Management Plan)

*Document in R360

i Implement an appropriafe Q

Did the Behavior jgad

Recognize and
Reinforce Positive/
Corrected Behavior

Re-evaluation Behavi
(After Intervention, Is th
continued behavior Teac
Managed or should it be
Office Managed?)

Note: The Above Are Examples (Not Complete Lists)

Suggested Classroom (Tier 1)
Interventions/Strategies

*Always Ensure Safety! *

1.The Teacher completes a
Discipline Referral (R360).

o Please complete the
referral with specific facts
regarding the incident.

2.The student is sent to the
office (per school procedure)

3.The Administrator
determines the appropriate
action (per district policy).

4.Admin documents the action
in R360 and notifies the
appropriate individuals

5.The referral (from R360) is
entered into SAM by clerk
accurate data tracking
(within 1 day)

Consequence
Strategies
0OStudent Conference
o Reflection Sheet
aChange the Student’s
Seat
aTime out in the
Classroom
aTime out in buddy
classroom
Oloss of Privilege
aCall/note to Parent
0 Counselor Referral

Proactive/Prevention
Accommodations

QTeach, Reteach, and
Model Respectful,
Responsible, and Safe
Behavior

0 Use a visual schedule

aUse a Timer

O Alternative Seating

aCool-Down Area

0 Post Reminders

O Encourage Peer
Support

o Verbally Praise
Appropriate Behavior

0 Reward Appropriate
and Positive Behaviors

Repeated Referrals

If a student has multiple
referrals (despite classroom
interventions), consider the
following:
0 Parent Contact/Conference
a Refer to Guidance Counselor
for Conference
a Refer for Admin Conference
a Refer the student to
Specialized Supports for
Targeted Interventions
0 Problem Solving Team
(MTSS- Behavior Contacts)
0 Special Education Team
(SPED Teacher, PBS)




WYV Policy 4373

(Appendix A.
Behaviors and
Definitions

Appendix A: Sample Interventions and Consequences

Interventions

Administrator/student conference or reprimand

Administrator and teacher-parent or guardian conference

Counseling referrals to support staff or agencies

Notification of appropriate Health and Human Resources

Daily/weekly academic and/or behavioral progress reports

Referral to Student Assistance Team (SAT)

Behavioral contracts

Change in the student’s class schedule, locker assignment, or seat assignment

School service assignment

Interventions provided through a MTSS framework

Restorative Practices

*W. Va. Code §18A-5-1(d) prohibits the use of suspension solely for not attending class.

The selection of appropriate interventions and consequences for substance abuse must be considered
very carefully depending upon the severity of the behavior and potential safety concern for others in
the school. The first action must be to conference with the parent or guardian and appropriate law
enforcement representatives in an effort to direct the student to appropriate addiction services.
Referral to tobacco cessation services/treatment and substance abuse treatment services shall be a
priority intervention strategy for these behaviors.
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Policy 4373
(Ch 4.Section 2)

Section 2. Guidelines for Specific Responses to Inappropriate Behavior

Alternatives to Exclusion. When designing or adopting discipline plans, county boards of education and
schools shall also consider and adopt alternatives to exclusion. Because student academic progress can
be negatively impacted by exclusionary practices, processes should be considered that provide students
support that are designed to decrease the chance of repeated behavior and increase the chance of
academic success such as:

¢ restorative practices;

e mentoring;

¢ mental health supports;

® civil citations;

e academic and behavior supports;

e behavior contracts;

® community service;

e school-wide Positive Behavior Supports and Interventions (PBIS); and
e community health.
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Reduction of Student Removal from
Instruction

* Rules, Routines, Intentional Instruction, and Positive Feedback increase the likelihood all
students remain in class and engaged in instruction and leading to improved academic
outcomes.

 Effective behavior supports and effective instruction
* Minor offenses that do not lead to removal from classroom

» Key features that lead to reduced disciplinary action in high schools:
* Inclusion of academic related behaviors in social skill instruction
« Age-appropriate recognition/acknowledgements strategies for student mastery of targeted skills

* Re-entry plans when students have been removed from instruction for extended period/or when
disrespect of the teacher is evident.

» Consequences for problem behavior that do not result in loss of instruction (e.g., before/after
school/lunch detention, etc)

 Proactive discipline policies/instructional problem-solving focus




TEAM ACTIVITY

Self-and Observational Assessment Tool for:
Continuum of Responses to Inappropriate Behavior

Assessment Type (circle). Self-Assess or Direct Observation Schedule (circle): Baseline or Follow-up
School: Date: Time: Rm: Grade: Subject: Teacher:

Yes=2 Somewhat =1 No=0
Ssome disruption(s) took place,
but other peers were not
impacted.

Disruptions took place impacting the
ability of peers to learn

Disruptions did not take place during
observation.

Teachers uses continuum (a minimum
of 3 strategies observed) to respond to
inappropriate behavior

Mo strategies used, or strategies used
were not recommended and/or supported
(e.g. shouting, response cost, etc.)

1-2 strategies used other than
general correction

L ) Some Inappropriate behavior * hMost of the inappropriate behavior was
Inappropriate behavior is addressed in a ) ) . )
. Lo . was not addressed in a calm, not addressed in a calm, consistent, brief,
calm, consistent, brief, immediate, and ) o ) . )
consistent, brief, immediate, immediate, and/or respectful manner, or
respectful manner. )
and/or respectful manner, * Mo behaviors were corrected
When using error correction, the
following five steps are observed:
1. Respectfully address student 3 or 4 out of the 5 steps
2. Describe inappropriate behavior observed during error Error Correction was not used
3. Describe expected behavior correction.

4, Link to rule/expectation on Matrix
5, Redirect back to appropriate behavior

: » Teacher does not use B5PS to reinforce
Teacher delivers BSPS at least

student after receiving error correction, or ich:
Teacher follows error correction with 50% of the time in response to S g ! t’bhshlng
. ) . . » There is evidence of a response cost ) $
BSPS as soon as student displays student displaying appropriate , .
, , , , , system in the classroom (clothespin, flip
appropriate behaviar behavior after having received

CANRN VS
. cards, etc.), or 5 S g ‘%‘
an error correction ~
* no behaviors were corrected § %

West Virginia
Behavior/Mental Health
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MIDWEST Classroom Practice #6

PBS Engagement & Opportunities to Respond
SRR DRAFT 3-18-19

Maximize the simultaneous involvement of all students through
strategies and questions to solicit group responses.

What is it? Design lesson plans and instructional strategies so that multiple
students are involved in thinking and problem-solving, rather than
one-at-a-time.

Examples:
Instead of asking the class for someone to state an answer, students share
their answer with a shoulder partner first, discuss for one minute, and then

What does it report out.

look like? All students write their answer to a math problem on small white boards
and hold them up for the teacher to see.

PE Teacher uses small basketball skill stations so all students are engaged
instead of standing in lines.

® Increase on-task behavior
® Increase praise to corrections ratio
® Provides continual formative assessment
Why? * Makes learning visible
[ ]
[ ]

Increase academic/learning outcomes

Allows for differentiated responses and varied types of engagement
for students who do not want group attention

Facilitating frequent opportunities for students to respond provides
time to process or apply what students are learning, allowing neural
networks to be strengthened. (Craig, S.E., 20146)




Increase Academic Engagement

» Use of Multiple Opportunities To Respond
(OTR) includes strategies to increase all
students being engaged in the content
simultaneously through various group
engagement strategies.

» Consider delivery of instruction
(differentiated, small groups, planning for
instruction)

« Examples of group engagement
strategies:

e think, pair, share; response boards; choral
response, computer programs (e.g. Kahoot);
small group work; etc.




TEAM ACTIVITY

Self-and Peer-Observational Assessment Tool for:

Engagement and Opportunities to Respond

Observe and monitor the components of Opportunities to Respond during a 10-20 minute period of active instruction:

Assessment Type (circle): Self-Assess or Direct Observation Schedule (circle): Baseline or Follow-up
School: Date: Time: Rm: Grade: Subject: Teacher:

Somewhat =1

A variety of strategies are used to
replace single student responding, and
engage students in group responses

1-2 strategies are used to
engage students in group
responses

Students are not engaged
in group responses

Active instruction
was not observed

Group responses are used more
frequently to engage all students.

Group responses and
individual responses are
used equally

Individual responses are
used predominantly,
and/or the same students
are regularly targeted to
respond.

Active instruction
was not observed

Teacher talk is less than 40% of
instruction time observed

Teacher talk is 40-60% of
time observed

Teacher talk is greater
than 60% of time observed

Active instruction
was not observed

Wait time equals 5 seconds

Wait time is less than five
seconds

Teacher does not allow
wait time

Active instruction
was not observed

On average, 80% or more of students
are on task during the observation

On average, 70-79% of
students are on task
during the observation

On average, less than 70%
of students are on task
during the observation

80% or more of students are on task
during each of the three scans

On-task dropped down to
70-79% of students during

one or more scans

On-task dropped down to
less than 70% of students
during one or more scans

West Virginia
Behavior/Mental Health
Technical Assistance Center
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- For Inappropriate Behavior (MTSS), Engagement

Case Study Activity:

Marty is a 61" grade student who often displays physically aggressive behavior and will
engage in throwing items when he becomes frustrated or upset. He has always been a
bright student but struggles with managing his emotions. In Math class, Ms. Garcia
gave the class instructions to turn to page 3 in their book and begin working

on the assignment. Marty started his work and within 2 minutes, he began kicking the
legs of the desk with his feet, tore the paper out of the workbook, threw it across the
room and then threw a pencil and hit another student on the back of the head. Ms.
Garcia looked up from her computer and stated, “Marty! That was not acceptable
behavior. Go to the office.” The students in the class stopped what they were doing and
looked at Marty. Some laughed, and some stared with their mouths open. Marty said,
“Fine! You can go to h***,” and went out the door.

Turn and Talk: Do classroom practices support Marty? (Examples)
Share Out: Environmental Design, Teaching Expectations,
Active Supervision, Encouraging Appropriate Behavior, Responses




- For Inappropriate Behavior (MTSS), Engagement

Case Study Activity:

Marty is a 61" grade student who often displays physically aggressive behavior and will

engage | been a
bright s 1a
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Share Out: Environmental Design, Teaching Expectations,
Active Supervision, Encouraging Appropriate Behavior, Responses




Classroom Practices for Tier 2

» Educators target (i.e., increase specificity, dosage, focus of) how they promote skill
growth when they re-design classroom spaces, if needed; target their connections
with students and families; plan targeted instruction in routines, norms, and/ or
specific academic and SEB skills; target prompts and supervision; and implement
other targeted antecedent strategies.

» Educators target how they explicitly teach routines, norms, and academic and SEB
skills and they align Tier 2 instruction with Tier 1 instruction.

» Educators target how they respond when they increase their specific positive and
supportive corrective feedback and enhance their continuum of recognition and
response strategies to increase skill growth and decrease mistakes

Center on PBIS '%%e"";
Multi-Tiered System of Supports (MTSS) in the Classroom: Guidance for Integrating PBIS and Academic Instruction%’" e



https://cdn.prod.website-files.com/5d3725188825e071f1670246/6a9853a990f29143715a4579_Multi-Tiered%20System%20of%20Supports%20(MTSS)%20in%20the%20Classroom%20v2.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/6a9853a990f29143715a4579_Multi-Tiered%20System%20of%20Supports%20(MTSS)%20in%20the%20Classroom%20v2.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/6a9853a990f29143715a4579_Multi-Tiered%20System%20of%20Supports%20(MTSS)%20in%20the%20Classroom%20v2.pdf

Classroom Practices Video Series
— WVPBIS (click title link to open)

Options for Use:

 PLCs: Select one classroom practice video to watch per PLC meeting. After staff have watched
the selected video and participated in the activity with the video, the administration will assess the

knowledge and implementation of that classroom practice during their classroom walkthroughs
and provide feedback to the teachers.

 Tiered Professional Development: We recommend using data from classroom practice
walkthroughs to differentiate professional development for your staff. Based on the area of need,
provide the necessary classroom video for the teacher to watch at their leisure and then allow

that teacher an opportunity to demonstrate their knowledge through additional administrative
classroom walkthroughs.

 After the educator has watched that PD, pair them with a mentor/teacher

and have them co-observe their mentor teaching that practice. Consult after
observation.



https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwvpbis.org%2Fclassroom-practices-video-series%2F&data=05|02|jennifer.fletcher%40marshall.edu|a5f7bd48ad964e2298b308deab99e254|239ab2783bba4c78b41d8508a541e025|0|0|639136874579289364|Unknown|TWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D|0|||&sdata=CyBh91%2F%2B7%2Fwikih8Q8QsBZtL5DcKHqouqBzgeXztq4I%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwvpbis.org%2Fclassroom-practices-video-series%2F&data=05|02|jennifer.fletcher%40marshall.edu|a5f7bd48ad964e2298b308deab99e254|239ab2783bba4c78b41d8508a541e025|0|0|639136874579289364|Unknown|TWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D|0|||&sdata=CyBh91%2F%2B7%2Fwikih8Q8QsBZtL5DcKHqouqBzgeXztq4I%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwvpbis.org%2Fclassroom-practices-video-series%2F&data=05|02|jennifer.fletcher%40marshall.edu|a5f7bd48ad964e2298b308deab99e254|239ab2783bba4c78b41d8508a541e025|0|0|639136874579289364|Unknown|TWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D|0|||&sdata=CyBh91%2F%2B7%2Fwikih8Q8QsBZtL5DcKHqouqBzgeXztq4I%3D&reserved=0

How will teachers ask for help?

* How will you work to ensure teachers feel supported”? How can you use the
Classroom Practices Video Series Snapshot to support staff?

* A mechanism to request for assistance (RFA)
* Discrete
» Confidential

« Communication protocol
» Confidential

* Neither are to be linked to the formal teacher evaluation system




CENTER ON

PBI Positive Behavioral
Interventions & Supports

Subscale: Tier 1 Classroom Systems

Classroom is defined as an instructional setting in which staff supervise and teach groups of students.

Current Status Priority for Improvement

In Partially  Not in Feature
Place in Place Place

High Med Low

1. Behavioral Expectations

n my classroom, expected student behaviors {(e.g., rules) are stated
positively, defined clearly, aligned with schoohvide expectations.
posted in a way that can be seen from anywhere in the classroom,
and explicithy taught to students.

2. Procedures and Routines

In my classroom, procedures and routines are stated positively,
defined clearly, aligned with schoolwide expectations, and explicithy
taught to students; procedures and routines are appropriate for age/
grade level and context (e.g., content area, instructional practices).

3. Feedback and Acknowledgement

n my classroom, | use the schoolwide systemn to provide feedback
and acknowledgzement for expected student behaviors (e.g., verba
statements, reinforcers).

4. Response to Behavior
In my classroom, | use the schoolwide system (e.g., flowchart) for
responding to behaviors that interfere with academic and/or social

SUCLESS,

5. Active Supervision
n my classroom, | engage in active supervision through moving,
scanning, and interacting (e.g.. precorrects, praompts, feedback)

with students. ¢¢b 9 $

| & Mo ™
&. Actively Engage Students 5 ~C N\
g

In my classroom, | use a variety of strategies to increase student ]
opportunities to respond {e.g., turn and talk, guided notes, E West Virginia

- o Behavior/Mental Health
MESponseg cards). % Technical Assistance Center
7. Differentiated Instruction 4’0% s“‘..\g
e ctudent data tn adinst sacial -emctinnal -kehavinral  andfnr °




J Links to Access Information
(see website for live links)

- WV PBIS - Expectations, Classroom Practices & WV Examples

» lemplate for creating expectation matrix: Classroom Matrix

- WV PBIS - SWPBIS Classroom Walkthrough Tool

» Center on PBIS - Self-Assessment Survey (SAS) Manual (page 9)
* Lesson Plans Embedding-Tier-1-Expectations.pdf

* Classroom Practice PD Series Classroom Practices Video Series — WVPBIS



https://wvpbis.org/tier-1/expectations/
https://wvpbis.org/classroom-practices/
https://wvpbis.org/wv-examples/
https://wvpbis.org/wp-content/uploads/Classroom-Matrix.doc
https://wvpbis.org/wp-content/uploads/WVPBIS-SWPBIS-Classroom-Walkthrough-Tool.docx
https://cdn.prod.website-files.com/5d3725188825e071f1670246/649dfe486278e8ee50413270_Self-Assessment%20Survey%20(SAS).pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/649dfe486278e8ee50413270_Self-Assessment%20Survey%20(SAS).pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/649dfe486278e8ee50413270_Self-Assessment%20Survey%20(SAS).pdf
https://wvpbis.org/wp-content/uploads/Embedding-Tier-1-Expectations.pdf
https://wvpbis.org/wp-content/uploads/Embedding-Tier-1-Expectations.pdf
https://wvpbis.org/wp-content/uploads/Embedding-Tier-1-Expectations.pdf
https://wvpbis.org/wp-content/uploads/Embedding-Tier-1-Expectations.pdf
https://wvpbis.org/wp-content/uploads/Embedding-Tier-1-Expectations.pdf
https://wvpbis.org/wp-content/uploads/Embedding-Tier-1-Expectations.pdf
https://wvpbis.org/wp-content/uploads/Embedding-Tier-1-Expectations.pdf
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwvpbis.org%2Fclassroom-practices-video-series%2F&data=05|02|jennifer.fletcher%40marshall.edu|a5f7bd48ad964e2298b308deab99e254|239ab2783bba4c78b41d8508a541e025|0|0|639136874579289364|Unknown|TWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D|0|||&sdata=CyBh91%2F%2B7%2Fwikih8Q8QsBZtL5DcKHqouqBzgeXztq4I%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwvpbis.org%2Fclassroom-practices-video-series%2F&data=05|02|jennifer.fletcher%40marshall.edu|a5f7bd48ad964e2298b308deab99e254|239ab2783bba4c78b41d8508a541e025|0|0|639136874579289364|Unknown|TWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D|0|||&sdata=CyBh91%2F%2B7%2Fwikih8Q8QsBZtL5DcKHqouqBzgeXztq4I%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwvpbis.org%2Fclassroom-practices-video-series%2F&data=05|02|jennifer.fletcher%40marshall.edu|a5f7bd48ad964e2298b308deab99e254|239ab2783bba4c78b41d8508a541e025|0|0|639136874579289364|Unknown|TWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D|0|||&sdata=CyBh91%2F%2B7%2Fwikih8Q8QsBZtL5DcKHqouqBzgeXztq4I%3D&reserved=0

TEAM ACTIVITY

GETTING READY FORTIER2 @ ¢ @ N

PLANNING GUIDE - FIDELITY TO THE FEATURES

I WHO? Adults

I CLASSROOM PRACTICES

Do classroom teachers have the SW expectations in their
classroom?

Do teachers have solid routines and procedures for their
classroom?

Do teachers have acknowledgment systems in their
classrooms?

Do teachers have a continuum of classroom
consequences for challenging behaviors?

What do you need to action plan around classroom
practices in your school?

I WHO? Students

Do you have multiple sources of data around student
behavior, attendance, grades, etc.?

Areyou able to create data-based decision rules around
these sources? (What criteria is set to determine that a
student is “at-risk™ and would benefit from Tier 2
support?)

Does your school have any screening tools that would
provide information relevant to identifying students in
need of Tier 2 supports?

Is there a way for students to be nominated for a Tier 2
intervention when appropriate?

I OUR BSS:

Do you have team members to cover the necessary roles
and responsibilities of Tier 27

Does your team meet monthly with a data-focused
agenda?

Do you complete a TF and action plan each year?

Do you share outcome data around Tier 2 interventions
with your school's staff?

I WHAT? Adults

Do the staff members in your school understand Function
of Behavior?

Do you have tools to determine student function?

Do you have a communication system to inform and
receive feedback from staff?

How will you provide professional development to your
school's staff around Tier 2 practices and interventions?

B
; 55%@
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> 'Building a Tier 2 System
i from Your Tier 1
Framework

Tier 1 Foundations for an MTSS




Tier 2 Essential Features

2.8 Access to Tier 1 Supports: Tier 2 supports are explicitly linked to Tier 1 supports,
and students receiving Tier 2 supports have access to, and are included in, Tier 1
supports.
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Tier 2 Essential Features

Team
Operating Screening
Procedures

Request for Op_’:_iic;r;szfor

Assistance

Team

Composition Interventions

Tier 2 Critical Practices Access to

Matched to Tier 1 Professional

Level of Use

Features Student Need Supports Development

Student

SRNT Annual
Perfgrar?aance Fidelity Data Evaluation
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Leadership
Team

Family School Wide
Collaboration Expectations

Bully Prevention
System to

(Social/Emotional Acknowledge

Learning)

Tier1 1S
a System!

Data and
Classroom

Practices

Decision
Systems

Consequence

for Problems

F O NsR
P =
E% Behav':/:;s/'tr\/\\/gﬁg;ffHealth ;

Technical Assistance Center
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The best approach to Tier 2 is

Tier 1 with fidelity.

Teaming

Mot in
place

Partially
inplace

Fully in
place

MNotes

Do you have a team in place?

Is your school well-represented?

Do you have established roles?

Do you meet cansistently?

Do you have agendas and minutes?

Do you use data in your meetings?

Do you share your meeting information with
your staff?

Do you complete the TRl at least annually?

Do you have a current action plan?

Expectations

Do you have 3-5 school-wide expectations?

Do you teach those expectations explicitly
across environments?

Does your whole staff use the same language
and understand the expectations the same
way?

Feedback Systems

Do you have a feedback system that is
frequent, intermittent, and long-term?

Is your feedback system layered?

Classroom Practices

Is your school-wide system mirrored in
classrooms?

Do your classroams use your school-wide
expectations?

Do teachers actively supervise their
classrooms?

Are the environments organized and routines
established and taught?

Do classrooms have discipline systems?

Do classrooms have their own feedback
systems?

Are your classrooms highly engaging?

Discipline Systems

Do you have an established Office Discipline
Referral?

Have you decided on what behaviors are
classroom managed vs. office managed?

Do you have a discipline flow chart?

v What have
you
accomplis
ed?
vWhat is in

progress?

vWhat has
gotten lost?

What needs to
be classified
as "Tier 1
Maintenance”

as you plan for
Tier 27?
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J - \

This Missouri PBIS — pbismissouri.org —
training Tier 2 Resources

N /
IS ” \
Center on PBIS — 2021 Forum
brOu ht Recordings
9 N Y,
* FO1 -Essential Features of Tier 2 Supports and
tO you Reflections from District-wide Implementation
* FO2- Small Group Social Skills Instruction and
by: Self-Management
-
Midwest PBIS
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Alphabet
Soup

* PBIS — Positive Behavioral
Interventions and Supports

e MTSS — Multi — Tiered System of
Support

* TFI — Tiered Fidelity Inventory

* BSS — Behavior Support Specialist
* ODR - Office Discipline Referral

* TA Center

 Action Plan

* Our website — wvpbis.org
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How to Think About
Scaling Up

& M™%
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t Virginia
Behavior/Mental Health
Technical Assistance Center
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J Expectations in line with reality.

 We can’t do it all in one day.

* Prep today, Installation tomorrow, TFI| the day after
tomorrow

The bigger system today — extra

About

Interventions later.

t d » Videos on how to install
o ayl H N * Check-in/Check-out

« SEL Small groups

» Self Monitoring

 FACTS (Function of Behavior)

» Before the end of the school year
* Six months

- * BSS support whenever you need it!



About Tier 2

Install Implementation
“Place or fix in position ready for use.” “Put (a decision, plan, agreement, etc)
into effect.”

INSTALL |




*Continuously available

*Accessible In 72 hours

*Very low effort by teachers

*Aligned with School-Wide Expectations
*Implemented by ALL

*Flexible and based on assessment
*Function — based

*Allocated adequate resources
*Student chooses to participate

» Continuously monitored




J Tier 2 Systems

eLess that Tier 3 but more than Tier 1

Intensifying Tier 1 (that's why Tier 1 is so important). Do teachers
have the basics especially when we are asking them to intensify?

*More explicit instruction on the expectations, more quality
relationships

* More frequent feedback.
*More detailed and more frequent data.

e Standardized interventions
Prevent and/or Decrease Problem Behaviors
Efficient, Effective, and Equitable

Y &, MO SW-PBS
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*Increased instructional practice with self- regulation, social
skills, expectations, and academics

*Increased adult supervision

*Increased opportunity for positive reinforcement
*[ncreased focus on possible function of problem behavior
*Increased access to academic supports
*[ncreasing prompts and reminders (pre-corrections)
*Increased school — family connection

- https://pbisforum.pathable.co/?openNativeApp=true
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. Seeks to understand potential causes and the
dynamic factors that might be at play, including
feedback loops.

What Is Systems Thinking?

. Tends to think “big picture” including factoring in
iIncentives when thinking about how challenging it
might be to solving a particular problem.

Susy Ndaruhutse, Charlotte jones & Anna Rigall: Why systems thinking is
important for the education sector



>4 What Is Systems Thinking?

Systems Thinking

. Looks at the whole of the system and not just
iIndividual parts

- Doesn't just focus on “that student” but ALL
students (present and in the future).

- Systems that are implemented with fidelity and

applied with consistency will positively affect all
students and environments.

Susy Ndaruhutse, Charlotte jones & Anna Rigall: Why systems thinking is
important for the education sector




A GOOD
SYSTEM
SHORTENS THE

ROAD TO THE




With Systems Thinking

We are All Working Together
Towards the Same Goals

® Shared Vision ® Shared Language and
Understanding

® Shared Expectations ® Shared Interventions

® Shared Responses Towards Behaviors

The Whole is greater than the sum of the parts
~ Aristotle ~



WE DON'T NEED
TO FIX WHAT'S

NOT BROKE.




J Think of your Academic
Interventions...

How does identification of a problem
happen?

What do you do to remediate the
problem??




Tier 3

R Layers are
%

Individualized interventions for students with ADDED for
intense/chronic behavior challenges StUdentS WhO

: need more
Tier 2 I support
Targeted '
Specialized interventions for students at-
risk for academic or social failure due to
behavior challenges

Tier 1

Universal

School-wide interventions for

all students Layers Of Support
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Let's pause and frame our thinking.




The Tier 2 System

An Additive Model




Tier 3

R Layers are
%

Individualized interventions for students with ADDED for
intense/chronic behavior challenges StUdentS WhO

: need more
Tier 2 I support
Targeted '
Specialized interventions for students at-
risk for academic or social failure due to
behavior challenges

Tier 1

Universal

School-wide interventions for

all students Layers Of Support



Tier 1 Essential Features

Team Team Operating Behavioral Teaching Problem Behavior
Composition Procedures Expectations Expectations Definitions

Professional Classroom Feedback and Faculty

Discipline Policies Development Procedures Acknowledgement Involvement

Student/Family/
Community Discipline Data DEIEHoERE Fidelity Data Annual Evaluation

Involvement Decision Making
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Layering Targeted Support

Team
Operating Screening
Procedures

Request for Op_’:_iic;r;szfor

Assistance

Team

Composition Interventions

Tier 2 Critical Practices Access to

Matched to Tier 1 Professional

Level of Use

Features Student Need Supports Development

Student

SRRNT Annual
Perfc[));r?aance Fidelity Data Evaluation
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Teaming
Why does this matter in an additive model?

* Teaming is where you conduct business in all three levels.
* Problem-solving happens in teaming.

» Students who need more — need teams to problem-solve their solutions.




>

Expectations
Why does this matter in an additive model?

* Your expectations are the foundation of all other work.
*\We TEACH behaviors at all tiers.

* \What we do for “all” directly impacts how we respond to the “some” and “few.”




>

Feedback and Acknowledgement
Why does this matter in an additive model?

* \What we build in Advanced Tiers relies on our Tier 1 acknowledgement
system.

» Students needing Tier 2 and 3 interventions need even more feedback.

*In Tier 2 and Tier 3, we need to intensify feedback systems — specific
interests of students.

%;ﬂc ter :
N N
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Discipline System & Data

Why does this matter in an additive model?

» Data gathered will absolutely matter for your students who need more.
* Tier 1 problem-solving is practice for Advanced Tiers problem-solving.

* Proactive, Instructive, and Restorative practices are the foundation of all tier
responses.




>

Classroom Practices
Why does this matter in an additive model?

» Classroom practices are the most important bridge from Tier 1 to Advanced
Tiers.

e Tier 1 Classroom Practices will NEED to be intensified for individuals who
need more.

* We're building the whole pictures but starting with Tier 1 best practices.




>

Professional Development
Why does this matter in an additive model?

e Clear is kind.
* Your framework will need to be TAUGHT at each tier.

 Mindset matters even more in advanced tiers.




>

Involvements
Why does this matter in an additive model?

* Faculty participation matters at all tiers.
* Our work at all tiers must be culturally responsive.

e Stakeholders matter.




>

Evaluation
Why does this matter in an additive model?

* All tiers need to be done with fidelity.

* Evaluation is best practice at all tiers.




Leaky Implementation Pipeline
oo | Feely | Reon | Swomen

10 out of 20 staff begin | 5 out of 10 staff who 1in 4 (25%) of students | 2 out of 5 teachers who

adopting the thing after | adopt deliver the thing | receive the thing as delivered the thing with
receiving training with fidelity intended fidelity continue with It
O
O00O0O0 O000O0 O000O0
OO00O0O0 O000O0
OO00O0O0 O000O0




Scaling Up Support

Now what?
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Who?

The Adult Role




Who: Tier 2 Teaming

Now what?

L/
L/
West Virginia
Behavior/Mental Health
Technical Assistance Center
*
{2

‘» qw\se*’




4

Tier 2 Essential Features

2.1 Team Composition: Tier 2 (or combined Tier 2 & 3) team includes a Tier 2
systems coordinator and individuals able to provide (a) applied behavioral expertise,
(b) administrative authority, (c) knowledge of students, and (d) knowledge about
operation of school across grade levels and programs.

2.2 Team Operating Procedures: Tier 2 team meets at least monthly and has (a)
regular meeting format/agenda, (b) minutes, (c) defined meeting roles, and (d) a
current action plan.




Establish your
team

Establish meeting
protocols

Collect and
analyze data

Train and support
school staff

* Fill designated roles
» Designate team member responsibilities

» Regular meeting schedule
* Agenda, minutes, and action plan

* Health and effectiveness of interventions
» Health and effectiveness of Tier 2 system

* How the Tier 2 system works
* Their role in that system




Establish your team.

&

WV PBIS

&

Tier 2 Team Roles and Responsibilities

WV PBIS

Role

Responsibilities
BEFORE Meeting

Responsibilities
DURING Meeting

Responsibilities
AFTER Meeting

Administrator

Approve agenda for meeting

Attend and participate in meeting

Completes any follow-up tasks for
which an administrator is required

Team Leader/
Facilitator

Develop agenda with input from
team

Send to team members

Facilitate meeting

Follow up on assigned tasks
Seek input from team members/staff

Data Specialist

Access and compile school-wide
behavior data

Share data and lead discussion to
determine if any students have met
the data decision rules established
by the team

Provide updates for communication
coordinate to share with staff

Recorder/ Provide meeting reminder to team Keep meeting minutes Distribute meeting minutes to team
Secretary members

Review time slots on agenda Maintain time parameters Lead conversation for evaluation of
Timekeeper Use established signal to keep team meeting

on task

Communication
Coordinator

Collect and compile feedback
and/or input from staff

Share compiled feedback/input from
staff

Lead planning for stakeholder
communication

Provide updates to staff
Coordinate stakeholder
communication (e-mails,
newsletters, website, etc.)

Intervention
Coordinator

Prepare summary of student
progress monitoring data
Prioritize which student’s data will
be reviewed

Gather any new nominations

Present update on data and facilitate
focused conversation

Discuss any nominations of new
students

Share data highlights with staff
Collect any other necessary data

All Team
Members

Revisw meeting notes
Preview agenda
Bring completed matearials

Follow meeting norms
Provide input

Set the positive tone and example
Complete assigned tasks

Adapted from PBIS Missouri/Created by WV School-wide PBIS Team

West Virginia
Behavior/Mental Health

“‘g ‘.Ildllli
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Technical Assistance Center

Review Tier 2

Team Roles and
Responsibilities
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TEAM ACTIVITY

Posirive Behavioral Inrerventons and Supports

<& WV PBIS

MTSS Team Responsibilities
Tier 1 Tier 2

Di d
How is staff represented in your team composition? Do we have the talent and skill sets that we need within our
existing team? Do new members need to be included for Tier 27 th e g l l id i n g q l I eSti O n S

[ [
What is the focus for the Tier 1 team? What is the charge of the Tier 2 team? a bo ' l I I e r 1 a n d I I e r
|
How does this team relate with other committees or structures How does this team relate with other committees or structures E te a I I I I l l g
| |

that already exist in our school? that already exist in our school?

How is the Tier 1 team determining the fidelity of universal How is the Tier 2 team determining the fidelity of targeted

interventions and support? interventions and support?

What is the Tier 1 team doing when students are identified as What is the Tier 2 team doing when outcome data shows

needing additional layers of support? students need intensified/individualized support? hs"'ihg
v $

& M ‘*’%

West Virginia
Behavior/Mental Health
Technical Assistance Center

{4
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&

Adapted from PBIS Missouri Tier 2 Workbook and Resources “Leadership for Tier 2 Specialized Behavior Suppart”™ (Chapter 2, page 8)




TEAM ACTIVITY

L L 2
Tier 2 Team Roster

. 4 . Fill in information in top portion.

School: Phone Number: County:
PEIS Coordinator Alicia Ziman Phone: | 304-641-0473 Email: | holt6d@marshall.edu
E Behavior Support Phone: Emuail: - o -
2 | specialist
- esignate team roles and fill in
Z | of Contact -
& [PEISCoach i Phone: Email:
‘:__:*-. applicable) . -
g Special Ed. Director Phone: Email: I I l e por IO l
=] [
o
Superintendent Phone: Email:

Role Name Position Email
School Administrator

. Discuss when the Tier 2 team

Leader/Facilitator
Data Specialist

plans to meet each month and fill
f (e in bottom portion.

Month | Aug. | Sept. | Oct. | Nov. | Dec. | Jan. Feb. | Mar. | Apr. May | June July
Date

Meeting Time: ' Meeting Location:

eetings

M
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Establish meeting protocols.

* How often can you meet?
* How will you make this work??

Intentionality

* Meet monthly, install identification process,
review student data, support training, outcomes

Team Focus

» Data-focused agenda
* Minutes and communication

Meeting Process




TEAM ACTIVITY

GETTING READY FORTIER2 @ ¢ @ . *
PLANNING GUIDE - FIDELITY TO THE FEATURES

I CLASSROOM PRACTICES I WHO? Adults

Do classroom teachers have the SW expectations in their Do you have team members to cover the necessary roles
classroom?

and responsibilities of Tier 27

Do teachers have solid routines and procedures for their
classroom?

Does your team meet monthly with a data-focused
agenda?

Do teachers have acknowledgment systems in their
classrooms?

Do you complete a TF and action plan each year?

Do you share outcome data around Tier 2 interventions

Do teachers have a continuum of classroom with your school's staff?

consequences for challenging behaviors?

What do you need to action plan around classroom
practices in your school?
WHAT? Adults
Do the staff members in your school understand Function
of Behavior?
WHO? Students

Do you have tools to determine student function?

Do you have multiple sources of data around student

behavior, attendance, grades, etc.? )
Do you have a communication system to inform and

receive feedback from staff?

Areyou able to create data-based decision rules around
these sources? (What criteria is set to determine that a
student is “at-risk™ and would benefit from Tier 2

How will you provide professional development to your

school's staff around Tier 2 practices and interventions?

support?) (é"bhshing
$
EAERN VR

5 ) 5 ~ -~

oes your school have any screening tools that would s
provide information relevant to identifying students in I DUR BSS. uj
need of Tier 2 supports? g

West Virginia

Technical Assistance Center

ey m\.‘\"e&?

% Behavior/Mental Health

Is there a way for students to be nominated for a Tier 2
intervention when appropriate?

&

PAGE 1 of 2




Who?

Identifying Students for Support




Who: Identification System

Now what?

2 9 S,
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E West Virginia
Behavior/Mental Health
%echnical Assistance Center
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Tier 2 Essential Features

2.3 Screening: The Tier 2 team uses decision rules and multiple sources of data (e.qg.
ODRs, academic progress, screening tools, attendance, teacher/family/student
nominations) to identify students who require Tier 2 supports.

2.4 Request for Assistance: Tier 2 planning team uses written request for assistance
form and process that are timely and available to all staff, families, and students.

Beh / l Ith
%echnical Assistance Center
&
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What it means...

From Tier 1, you have multiple sources of data.

* ODRs

* Academic Progress
» Screening Tools

» Attendance

You have a written plan on how to get students into Tier 2.

 Universal Screeners
* Request for assistance
 Data Decision Rules
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What are we building?

Universal

Screeners Decision

Rules
(monitoring
our data)

Nominations




Data Decision Rules

» Uses existing school data

* The team sets criteria that “triggers™ automatic discussions about students who might
be at risk.

For example:
» 2 major ODR’s from the beginning of the year
« Minor incidents persist ---5 after September 30t
* Fourth absence or tardy
» Academic indicators that are below grade level
D or F in any course




Data Decision Rules

Who will be collecting and monitoring this data?
* [t doesn’t need to be the same person for each piece.

Existing data is almost always geared towards externalizing behaviors.
* Where could you find internalizing behavior information?

T, MO SW-PBS

Missouri School- Wide Positive Behavior Support



Measure

EXAMPLE EXISTING SCHOOL DATA INVENTORY

Proficient Score

At-Risk

High Risk

5 or mote

Person
Responsible

Tier L/ Tier 2
Crossover Member

Date(s) to Review

Monthly (Sept, 30, Oct, 29, Nowv,
30, Dec. 18, Jan. 31, Feb. 27,
March 30, April 29, May 25)

cornetde with mernihdy PRIS ﬂﬂﬂ'ffﬂ&

15 or more

Tier LTier 2
Crossover Member

Monthly (Sept. 30, Oct, 29, Nov,
30, Dec. 18, Jan. 31, Feb. 27,
March 30, April 29, May 25)

corncide with moniily PRIS ﬂﬂﬂ'ffﬂ&

3. Absences

< Sitrimester

S+ trimester

10/ trimester

School Secretary

trimester
(Now, 21, Feb. 28, May 25)

4. Tardy

< 4trl mester

4+ trimester

10 trimester

School Secretary

trimester
(Mov, 21, Feb. 28, May 25)

4 or more

School Secretary

Monthly (Sept. 30, Oct. 29, Nov.
30, Dec, 18, Jan, 31, Feb, 27,
March 30, April 29, May 25)

coincide with monthly PEIS meet igs

School Secretary

Monthly (Sept. 30, Oct. 29, Nov.
30, Dec. 18, Jan. 31, Feb. 27,
March 30, April 29, May 25)

coincide with monthly PEIS meetigs

7. Course Grades

2.5 or higher

D or F in any course

O SES

Ds or Fs in multiple

Classroom Teacher

MNow. 21, Feb. 28, May 25 to go
with trimester and then Oct. 10,
Jan. 12, April 3

to be meid-trimester

8. Reading
Inventory

799 or lower

599 or lower

Classroom Teacher

Nov, 21, Feb, 28, May 25

Teacher

Mov. 21, Feb. 28, May 25

WV PBIS

1.

Getting ready for the activity

Make a list of all the academic and
behavioral data collected in your
school.

|ldentify what is considered proficient
for each measure, then

determine what level of each is "at-
risk" and "high-risk."

Who would be a good choice for
collecting that section of data?

West Virginia
Behavior/Mental Health
Technical Assistance Center

"ty e

w9

et

T, MO SW-PBS

Missouri School-Wide Positive Behavior Support




% -
N, Activity
1. Make a list of all the academic
and behavioral data collected In

your school.

2. ldentify what is considered
proficient for each measure, then
determine what level of each is
"at-risk" and "high-risk."

3. Who would be a good choice for
collecting that section of data”

Existing School Data Inventory

|

WV PBIS

Existing School Data Inventory

At-Risk High Risk Person Responsible

WV PBIS

Date(s) to Review

Behavior/Mental Healt
echnical Assistance Center
*
@ MO SW-PBS

Missouri School-Wide Positive Behavior Support
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What are we building?

Universal

Screeners Decision

Rules
(monitoring
our data)

Nominations




>

Universal Screeners -
Advantages

* Generally, a fast, efficient, and respectful process

» Can include all children and youth

* There is a tendency to over-identify — so less kids fall through the cracks.
* Informs schools of the needs of your population

* |s an evidence-based practice supported by policy

West VH'QH’HO
Behavior/Mental Health
Wide

Missouri School- Wide Positive Behavior Support




JUniversal Screeners -
List of Concerns

« Behavior is viewed as purposeful rather than as associated with environmental arrangements.
 Historically, schools tend to be reactive rather than proactive with respect to behavior.

* Regarding problem behavior displayed during the early years of child development, there is a
widespread impression that kids will “grow out of it”.

« Concerns around profiling or stigmatizing children and youth who meet risk criteria.

* Fear of the costs and the potential for identifying large numbers of students with Emotional or
Behavioral Disorders (EBD).

» General perception that it is easier to screen for vision and hearing concerns as the family
typically provides follow-up for glasses or hearing assistance.

* Political realities of managing parent reactions to behavior screenings and addressing issues of
confidentiality.

» Lack of needed skill set. Educators often are not trained to respond to behavior with the same
confidence that they are able to respond to academic concerns. '

Y 2 MOSHPES
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What are we building?

Universal

Screeners Decision

Rules
(monitoring
our data)

Nominations




Nominations

* Quick Response Option
* Short and simple, requires less than 10 min to complete.
* Teachers, families, and even students (themselves) can nominate.

* Opportunity to recognize and address externalizing AND internalizing
behaviors.

T4, MO SW-PBS

Missouri School- Wide Positive Behavior Support



EXAMPLE TEACHER NOMINATION FOR ASSISTANCE

Student Name Age Grade IEFO Yes O No

Teacher Completing Diate

| |
ACADEMIC INFORMATION
Overall GEA. Do you believe that academic skills, including task completion, are
impacting the problem behavior?

Reading Grade

Written Language Grade O e
O Ne
Math Grade O Unsure

Additional questions to consider:
* How do teachers access the nomination el ——

? [0 Exhibits sadness or depression 0O Out of seat/assigned area
fo rm : g iﬁ::dlz bullied by peers g ;?;w;;znizimm
. [0 Does not participate in games 0 Talking out of turn
* Who do teachers contact for questions S i
. . . O Does not stand up for self O Technology violation
and/or to receive assistance with the 0 sy g b O Ty
O Other

STRATEGIES TRIED TO ADDRESS PROBLEM BEHAVIOR AND RESULTS

nomination process?
* Who receives the completed form? et | socnts | swccn

* How is the team notified about the new
nomination?

4:1 positive verbal feedback
Retaught expected behavior
Multiple opportunities to practice expected behavior

Self-monitoring

Modified assignments

Change of schedule for activities

Extra assistance

Parent/Guardian contact

Other (Specify):

ojoo|jojojaojojo|a(o

L/
West Virginia
Behavior/Mental Health
Technical Assistance Center
1, MO SW-PBS ey oo

Missouri School- Wide Positive Behavior Support




Identification Process

EXAMPLE

Student Identification Plan

Method and Purpose and Process Persons Responsible Use of Results

limeline

Univarsal Screening of all
mcoming kindargarten age

Parenis will complete the Strengths and
Difficulties Questionnaire

School counszlor with
adminstrator will score

Stwudents weth high-risk
levels will participate n 2

students and summanrze results. small group intervention
Dzta will be presented to begnning the first wask of
o Annually - during classroom teachers. scheol
kindergarten enroliment Studants with at-nisk
procass indcators wil b2 matched
weth a Chack & Connect
mentor
Universal Screening of all e During a designated staff meeting (lassroom teachers Students weth high-
students in the school taachers are provided with & list of complet2 the screening risk indcators may ba
internafizing and externalizing risk Process. considerad for FBA-BIP.
e Bi-annually - Early charactaristics. The Tier Z Taam reviews Students in the at-risk

October and Late » Homeroom taachers review 2 list of all results and determines range may be nomnated
January students assigned to their class. which students should to participate m a small
o Students list, m rank order, studants be considerad for Group inervention.
they are concerned ahout. mterventions.
o hdditional information may he
gathered for each student identified.
Review of Existing School « (DR data e SW-PES Tier | Team The Teer 2 Team will
Dt - 3rd discipline referral (00R) e School Secretary review tha list of names
« Amendance and Tandy o School Counselor submitted to determing
e Monthly - 3rd absence or tardy e School Nurse if amy students that met
» Visks to Counselor o hdmiristrator one or more Tisk oriteria

- 3rd wisi to school counselor

e Visits to Haslth Center
- 3rd wistt to school nurse (wehout
known madical condtion)

» Course Failures

-1 or more course failures

= Names of students who maet criena
for risk on any indicator will ba
submitted 1o the Tier 2 Team on the
last day of each month.

need to be considerad for
additional support

Teachar Nomnation

o On-Going Avadabelty

e At any time during the schoo! year
school staf, parents, andfor studemts
may request S5SiSLaNce o Nominate a
student for addtional social academic,
and/or behaviora! suppart.

Individuz| making the
nomination submits 2
compieted form to the
school admenistrator.
Admiristrator works
with the Tiar 2 Team
to priortize review of
nominations.

One or mare of the
following may be
recommendad by the Tier
2 Team:
- Gather additional
information
- Provide sma¥l group
intarvention

& Ay
5 S~ -

West Virginia

Behavior/Mental Health
%echnical Assistance Center
- Nominate for FBA-BIP

= T2 MOSW-PBS vy e’

Missouri School- Wide Positive Behavior Support
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Student Identification Plan & MO SW-PBS
wy ) pBlI‘s Missouri School- Wide Positive Behavior Support
Method and Purpose and Process Persons Responsible Use of Results
Timeline
Universal screening of all « [During a designated staff meeting o (lassroom teachers ¢ Students with high-
students in the school. teachers are provided with a list of complete the screening risk indicators may be
internalizing and externalizing risk process. considered for FBA-BIP.
e Bi-annually - Early characteristics. e« The Tier 2 Team reviews | e Students in the at-risk
October and Late « Homeroom teachers review a list of all results and determines range may be nominated
January students assigned to their class. which students should to participate in a small
« OStudents list, in rank order, students be considered for group intervention.
they are concerned about. Interventions.

« Additional information may be
gathered for each student identified.

Teacher Nomination e At any time during the school year » Individual making the e (ne or more of the
school staff, parents, and/or students nomination submits a following may be
« (n-Going Availability may reguest assistance or nominate a completed form to the recommended by the Tier
student for additional social, academic, school administrator. Z Team:
and/or behavioral support. e Administrator works - Gather additional
with the Tier 2 Team Information
to prioritize review of - Provide small group
nominations. Intervention

- Nominate for FBA-BIP
process




TEAM ACTIVITY

Could you
o answer all the
\ P & PI n questions?
ause d ,

Review your Existing School Data

Inventory and your Tier 2 Action

Plan. Yes

2 2
whoee EXisting School Data Inventory ¢ . Y y
At-Risk High Risk Person Responsible Date(s)to Review |

Create action

steps to clean
up data

collection

Create action
steps for
analyzing data

Create data
decision rules




TEAM ACTIVITY

GETTING READY FORTIER2 @ ¢ @ N

PLANNING GUIDE - FIDELITY TO THE FEATURES

I WHO? Adults

I CLASSROOM PRACTICES

Do classroom teachers have the SW expectations in their
classroom?

Do teachers have solid routines and procedures for their
classroom?

Do teachers have acknowledgment systems in their
classrooms?

Do teachers have a continuum of classroom
consequences for challenging behaviors?

What do you need to action plan around classroom
practices in your school?

I WHO? Students

Do you have multiple sources of data around student
behavior, attendance, grades, etc.?

Areyou able to create data-based decision rules around
these sources? (What criteria is set to determine that a
student is “at-risk™ and would benefit from Tier 2
support?)

Does your school have any screening tools that would
provide information relevant to identifying students in
need of Tier 2 supports?

Is there a way for students to be nominated for a Tier 2
intervention when appropriate?

I OUR BSS:

Do you have team members to cover the necessary roles
and responsibilities of Tier 27

Does your team meet monthly with a data-focused
agenda?

Do you complete a TF and action plan each year?

Do you share outcome data around Tier 2 interventions
with your school's staff?

I WHAT? Adults

Do the staff members in your school understand Function
of Behavior?

Do you have tools to determine student function?

Do you have a communication system to inform and
receive feedback from staff?

How will you provide professional development to your

school's staff around Tier 2 practices and interventions?

PAGE 1 of 2

West Virginia

Technical Assistance Center

% Behavior/Mental Health

&

ey

o




What?

The Adult Role




Now what?

L/
13
L/
E West Virginia
Behavior/Mental Health
%echnical Assistance Center
*
{2

‘» qw\se*’
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Tier 2 Essential Features

2.7 Practices Matched to Need: A formal process is in place to select Tier 2
interventions that are (a) matched to student need (e.g., behavioral function), and (b)
adapted to improve contextual fit (e.g., culture, developmental level).

2.9 Professional Development: A written process is followed for teaching all relevant
staff how to refer students and implement each Tier 2 intervention that is in place.




Tier 2 and the Adult’s Role

The role of the adult
shifts from basic
classroom management

to actively matching,

delivering, and tracking
iInterventions based on

why the behavior occurs.

A

Tier 2




Why Do Problem Behaviors Occur?

Identify the Underlying Function (The “Why?”)

Before an
Intervention can start,
adults must first
determine what
purpose the behavior
serves for the
student.

Function of Behavior in ABA Therapy- LEARN Behavioral

Functions

Problem
Behavior

Obtain/
Get
Something

Stimulation
/Sensory

Tangible
/Activit



https://learnbehavioral.com/aba-glossary/function-of-behavior
https://learnbehavioral.com/aba-glossary/function-of-behavior
https://learnbehavioral.com/aba-glossary/function-of-behavior

Adult Strategies for Determining the Function

» Data Collection: Office disciplinary referrals (ODRS),

attendance, tardies, nurse/school counselor visits,
academics. Target Behavior Documentation Date

* Conduct ABC Charting: Adults look at the antecedents You can tally this information, Yes or No s information,andchange th gt behavirs

(What happens right before the behavior) and 645 | 015 [ 945 [ 1030 [ 105 | 105 [ 0 | 030 [ L0 | 220
. Morning | Words/ | Language | Reading | Lunch | Recess | Math | Specials | Science/ | Self-
ConsequenCeS (What happenS rlght after) Routine | Spelling Health' | Selected
55. | Reading
) ) Refusals/
* For example, if a student acts out only during math, Nowomple
the adult recognizes the function is likely escape. If —
they act out when the teacher is talking to someone Aggression

else, the function is likely attention.

Running
Away

* Analyze Context:

Physical
* Time and Date: When the behavior happens sepsi

« Setting: Where does the behavior take place Time Out

* Duration and Frequency: How many times and how long
does the behavior last




Adult BEST Practices

Reliable Data
Sources

® .
- Admin Support

\/ Aligned Supports

lay

MO SW-PBS

Missouri School-Wide Positive Behavior Support

« Behavioral data pulled from Office Discipline
Referrals, WVEIS, ZoomWYV, PBIS Rewards, Class
Dojo, Daily Progress Reports....

 Tip for Success: “Clean” Behavioral Data

« Administrators share behavioral data to drive targeted
Interventions, monitor student progress and allocate
school resources effectively.

« Example: Visual Dashboards

 Aligning additional supports in the school and
community

« Example: ESMH, Community Programs and Clubs,
Mental Health Supports and Curriculum such as
Second Step and Visual Effects.




Adult BEST Practices

A Reliable WEIY  Establish identification rules, track for consistency and
|I|l to Use Data monitor frequently to verify that supports are being
delivered as intended (clean data).
Sources
« Example: Multiple data points (combine ODRs,
attendance, academic marks and classroom behaviors)
Informed Staff * Informing staff about the “why” and “how” is essential to
ensure early student identification, consistent
intervention delivery, and data driven decision making.
« Example: Visual Flowcharts, Menu of Interventions
(Perfect World)
O Districﬂcnunty  Tier 2 targeted interventions within a MTSS framework
LA,
Commitment * Ongoing district and county level support

14, MO SW-PBS

Missouri School-Wide Positive Behavior Support



Train and Support
School Staff




Communicate: Buy-In and On-Going Commitment

* We must consider how we are going to keep all staff, students, and
families in the loop.

* You might need to build a “Communication System”.
This system should:

* Share ongoing information

* Internal: Tier 2 Dashboard

» External: Weekly Progress Reports or Monthly VISUAL Progress
Updates (chart/line graphs)

 Present data

* Obtain feedback from stakeholders



What Can PD Look Like?

Teach all aspects
of interventions
being used to staff

Plan how to share Develop Tier 2
updates with staff Staff Handbook




PD Example - Implementation Script — Classroom Teacher
CICO Scri pts INSTRUCTIONS

» Read the steps and consider your level of participation.

s Circle the "Y" which means, “Yes" if vou feel you understand and consistently complete the
step.

s Circle the "N” which means “No" if yvou do not consistently use the step or if you do not
understand how to complete a step.

Component and Features

Regular Teacher Feedback

» [nitiate feedback opportunity. Prompt student to bring Daily Progress
Report to the teacher if necessary. It is the teacher’s responsibility to ensure

» Provide a comment about whether expectations were or were not met for
that activity /class period. Include examples of appropriate behavior. Include ¥ N
examples of inappropriate behavior (if any occurred)

» Mark student Daily Progress Report (i.e.,points or sticker) and provide

. . . Y N
explanation for the rating given.
» Provide encouragement for meeting expectations during next opportunity v N
and/or reinforce for following expectations or making improvement.
» Use a positive tone throughout interaction. ¥ N

Total Number of Y Circled =

Percent Implemented (total Y / total number of features x 100) =

14 MO SW-PBS

Missouri School-Wide Positive Behavior Support



Tier 2 Staff Handbook Organizer

Feature Materials Documented in Notebook?
Guides 1) Schoolwide Behavior Matrix YES NO
2) Tier 2 Action Plan YES NO
1. Team 1) Tier 2 Team list with roles identified YES NO
2) Schedule of meeting dates TES NO
3) Standard Agenda Format YES NO

PD Example - B Copy o ecin Minre w N

2. Identification 1) Data Decision Rules TES NO
a a n o o 2) Teacher Nomination Form and YES NO

Procedure

3) Standardized Social/Behavioral YES NO
Screening Instrument

4) System for ensuring students identified YES NO

for Tier 2 support have received full access
to Tier 1 (i.e. Classroom Walk Through/
Brief Observation form; Teacher Self-
Assessment of the Effective Classroom
Practices form)

3. Function Matching 1) System for collecting student TES NO
information/data
2) System to identify function YES NO
3) System to match intervention with YES NO
function

4. Intervention Descriptions | 1) Intervention Essential Features YES NO

(provides description of each intervention
available in your setting).

5. Monitor Progress 1) Copy of Sample Progress Monitoring YES NO
Tools
* Check-In, Check-Out = Daily Progress
Report and Example Student Graph
= Social Skills Instructional Group =
Daily or Weekly Report and Example
Student Graph
* Check & Connect = Monitoring Form
and Completed Example

6. Communication Plan 1) Documented system for communicating YES NO
and receiving feedback from staff
2) Documented Professional Learning YES NO

plan with schedule, topics and coaching

B Mﬂ Sw PBS procedures ouftlined
=

Missouri School-Wide Positive Behavior Support



Professional Development and Involvement Action Plan
Professional Development Student Involvement Family & Community Involvement
Activity Activity Activity
At least ONE activity At least OME activity planned for each at the beginning, middle, and end of the
planned per month yvear. (Ensuring imvalvement, feedback, & input)

Month
| January
PD Action
March

P I April

May
June
July
August
september
October
Movember
December

Professional Development - Staff neads continuous professional development on the topics below. An activity should be planned for each month to
enzure effective and consistent PD. Your action plan should indicate that you plan on working with thea staff on each of thesa essential faaturas:

* Expectations

¢  Acknowledgaments
#  [Discipline Systams

*  (Claszroom Practices

Student Involvemeant — Maturally, student involvement will be mors intense at the kickoff of your program and at the beginning of the school year. Itis
beneficial to pre-plan booster sassions throughout the year, aspecially when returning after breaks. An activity should be planned for at least the
beginning, middla, and end of the school year to involve students in the teaching and implemeantation of: expectations, acknowledgements, discipline

systems, and classroom practices.

Family & Community Involvemeant — Family & Community involvament is typically a weaknaas within school-wide PBIS. Itis halpful to strategically plan

activities that will introduce, maintain, and strengthen family and community involvemeant for your school's program. This is important to do upfront, but
you should think through activities to maintain this connection throughout tha year. An activity should be planned for at laast the beginning, middle, and

end of the school year to involve families and stakeholders in the planning and implementation af: expectations, acknowledgements, discipline systems,

and classroom practices.




TEAM ACTIVITY

GETTING READY FORTIER2 @ ¢ @ N

PLANNING GUIDE - FIDELITY TO THE FEATURES

I WHO? Adults

I CLASSROOM PRACTICES

Do classroom teachers have the SW expectations in their
classroom?

Do teachers have solid routines and procedures for their
classroom?

Do teachers have acknowledgment systems in their
classrooms?

Do teachers have a continuum of classroom
consequences for challenging behaviors?

What do you need to action plan around classroom
practices in your school?

I WHO? Students

Do you have multiple sources of data around student
behavior, attendance, grades, etc.?

Areyou able to create data-based decision rules around
these sources? (What criteria is set to determine that a
student is “at-risk™ and would benefit from Tier 2
support?)

Does your school have any screening tools that would
provide information relevant to identifying students in
need of Tier 2 supports?

Is there a way for students to be nominated for a Tier 2
intervention when appropriate?

I OUR BSS:

Do you have team members to cover the necessary roles
and responsibilities of Tier 27

Does your team meet monthly with a data-focused
agenda?

Do you complete a TF and action plan each year?

Do you share outcome data around Tier 2 interventions
with your school's staff?

I WHAT? Adults

Do the staff members in your school understand Function
of Behavior?

Do you have tools to determine student function?

Do you have a communication system to inform and
receive feedback from staff?

How will you provide professional development to your

school's staff around Tier 2 practices and interventions?

PAGE 1 of 2

West Virginia

Technical Assistance Center

% Behavior/Mental Health
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What?

Building Student Supports




What: Bank of Interventions

Now what?

FARN VI

l§ %
E West Virginia ;

Behavior/Mental Health
%echnical Assistance Center
»
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Tier 2 Essential Features

2.5 Options for Tier 2 Interventions: Tier 2 team has multiple ongoing behavior
support interventions with documented evidence of effectiveness matched to student
need.

2.6 Tier 2 Critical Features: Tier 2 behavior support interventions provide (a)
additional instruction/time for student skill development, (b) additional

structure/predictability, and/or (c) increased opportunity for feedback (e.g., daily
progress report).

2.7 Practices Matched to Need: A formal process is in place to select Tier 2
interventions that are (a) matched to student need (e.g., behavioral function), and (b)
adapted to improve contextual fit (e.g., culture, developmental level).




s,

What it means...

Identified bank of interventions that are ready to go

Interventions should:

* Provide additional instruction and opportunities for students to develop lacking skills
* Add structure and predictability
* |ncrease feedback

Be linked to function, development, culture

Be linked to Tier 1




What do we have?

* What is offered that is “more?"

* Are the existing interventions working”? Are they evidence-based?

* Are there gaps in existing interventions and the functions they serve?
* What should you keep?

* What should you realign?
|s it T 1-intensified?
elsit T 37?




2 &
Resource Mapping Activity

J TEAM ACTIVITY

WV PBIS WV PBIS
' Directions
, * Listthe current resources, programs, initiatives, and strategies currently being used to support behaviors.
s |dentify the tier each resource is typically used in.
s |dentify the extent to which each program is used by staff throughout your school.
0=notatall 2 = used by several staff
1= used by a few staff 3= used by almost all staff
¢ |dentify the data source that shows the extent to which the program is being used.
1 1 - ¢ Indicate the data source(s) used to evaluate if the program is working.
FO”OW dlreCtlonS On the Resource Mapplng s |ndicate current outcomes. Has it worked?
LI . * |dentify possible functions of behavior that the resource could meet/address.
Activity, then ASK: - .
Current |Evidence that shows ALl B
. Resource Tier Use itis used monitor how well it Outcomes Behavior Met/
* Is there overlap in resources? e worie Addrossec
01 Do [ Escape
. Lz (O [ Attention
* Are there resources without measurable D D2 0 Tangibe
ensory
t?
OUtcomeS ’ [ B [1 Escape
. ags . . 02 |01 [ Attention
» Can the work of some initiatives or committees Da D2 D Tangile
) ensory
be combined?
L1 |[Jo L] Escape
. . Lz 1 L1 Attention
* Are some staff serving on multiple efforts? SENEE: 0 Tangible
3 [J Sensory
* Do we have a resource for every function of 51 Do O Escape
. 02 1 [ Attention
behaV|Or? O3 |02 ] Tangible
13 L1 Sensory
* How might you adjust to work smarter? RN T Escape
12 1 L1 Attention
13 |02 LI Tangible
13 L1 Sensory
[ I [1 Escape
L2 |1 L] Attention
& O3 |02 [ Tangible
v O3 0 Sensory




>

Examples of Tier 2
Interventions

_ Social Skills
CheCkE'gl/gg?Ck'OUt Check & Connect Intervention Groups Second Step

(SSIG)

Skillstreaming Self-Monitoring Structured Breaks Safe Seat

Behavior Contracts Pre-Correct Plan




>

Are we using function-driven
interventions?

* Sometimes our data tells us the function.

« Sometimes our data shows us multiple possibilities.

* Sometimes the function of behavior is unclear.

* Sometimes there is more than one function to address.

$
%,
5
West VH'QH’HO
‘ Behavior/Mental Health
v T MO SW-PBS
“w.y,ﬂ PBAIWS Missouri School-Wide Positive Behavior Support




JYou have a way to match the
intervention/support to the
students’ needs.

Student Mame Dt

Tier 2 Adapted Functional Assessment Checklist for Teachers & Staff
(FACTS — Part A) Description of Problem Behavior from Section Z:

SECTION 4: CONTEXT ANALYSIS OF SOCIAL/BEHAVIORAL PERFORMANCE

Smudent Hame Date * Crvingritad by ek of e stend il 5 Chassnnaim fadchiers
Classroom /Homeraom Teacher Grade - -
Carext Problem Babavios A agLisnce
SECTION 1@ CLASSROOM INTERVENTION 1] Schedule: I Actvity: 3] Likelihond of 4] What is the response to the
Did the student recelve instructon on Schoohwide and Classroom Expectations, Rules and (Tiier & Subyine} Probden: proflem behavior?
Procedures? 1. Lasge Grsip (Ui Mt W 0 D Fesp ot thaat i afTes
Aoty Livey Hgh ol & i sl My w o [ g ohe
2. Snmill Giog il i Inalo sior
Activic
Did the student recelve recogrition recently for following Schoolwide and Classroom Expectations, .'|.|;Al::1:-.:l:nll\.'|i: 1 Aadial &) respond [Redirect, Rencach

Rules amd Procedures? Activding Bihavir, or Provide Asdstane]

4. T bsie 2. Por(a] reapend (keaek o, Likgh e walk
) = . Lo sudent]
If no, review implementation of Efective Classroom Practices with the Classronm Teacher. "'i‘_‘l‘l'::l_'"“"""' Gruben sl i Specile sl o

Al 0] Wbt il B P e I
P p{d] woithbal d fresone Ineraseton

o

SECTION Z: DESCRIFTION OF STRENGTHS & PROBLEM BEHAVIOR

B . . . - 4 . . L AoTiwiny uask L clargind
Describe student's strengths (amdemic, social /hehavioral): T i e
Eroblem Echavior
[Obtained from identifction process ) [Chservmble)
1 2 3 4 5 4
1 2 3 4 4 &
1 2 3 4 5 &
SECTION 3: RECORD REVIEW e S dss
Gather relevant information about the stadent whick will be used to look for patterns of behaviar, 12 3 4 b &
1 2 3 4 5 @
Informmation Mesded b Summarnze Findngs '
0 pr b (OOR) - 1 2 3 4 4 &
efice Referraks (00K} _—
Llassronm Minors
1 2 3 4 5 &
Absences — i
Tardles 1 23 4 L &
1 2 4 o
G.PA Grades '
1 2 3 4 5 &
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MNomination

Does the completed
nomination contain adequate

Tier 2 Student Identification System

Existing School Data

Does the student meet one of
our data decision rules?

2

v

WV PBIS

Universal Screening

What other sources of data can
the team consider?

information to move forward?

!

Teacher and Team Collect Data
Clarify the target behavior in observable, measurable terms, collect and compile the student data, and complete a context
analysis to determine what is maintaining the problem behavior and where it is most likely to occur.

Determine Function of Behavior
What conditions are most likely to lead to the problem behavior?
What response reliability follows the problem behavior?

| !

Obtain Attention or ltem/Activity Escape/Avoid Attention or Task/Activity
To get: To escape/avoid:

—+ Attention from adult and/or peers — Attention from adult and/or peers
—» Tangible object, event, or activity —r Tangible - demanding or boring task, setting,

—» Sensory stimulation - wisual, auditory, activity, or event
olfactory, kinesthetic —r Sensory stimulation that is painful or
discomforting

| !

Intervention Intervention Intervention Intervention Intervention

Get adult attention

Get peer attention

Get Activity/Tangible

Avoid adult attention

Avoid peer attention

i West Virginia
Avoid Tasks Behavior/Mental Health
’ % Technical Assistance Center
*

Avoid Activities/Setting

Sensory Stimulation
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Tier 2 Student Identification System v

WV PBIS

Nomination Existing School Data
Does the completed Does the student meet one of
nomination contain adequate our data decision rules?
information to move forward?

Momination

Does the completed
nomination contain adequate

information to move forward?

Universal Screening

What other sources of data can
the team consider?

Existing School Data

Does the student meet one of
our data decision rules?

Universal Screening

What other sources of data can
the team consider?
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Nomination Existing School Data Universal Screening
Does the completed Does the student meet one of What other sources of data can
nomination contain adequate our data decision rules? the team consider?
infarmation to move forward?

!

Teacher and Team Collect Data
Clarify the target behavior in observable, measurable terms, collect and compile the student data, and complete a context
analysis to determine what is maintaining the problem behavior and where it is most likely to occur.

Teacher and Team Collect Data
Clarify the target behavior in cbservable, measurable terms, collect and compile the student data, and complete a context
analysis to determine what is maintaining the problem behavior and where it is most likely to occur.
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Nomination Existing School Data Universal Screening
Does the completed Does the student meet one of What other sources of data can
nomination contain adequate our data decision rules? the team consider?
infarmation to move forward?

!

Teacher and Team Collect Data
Clarify the target behavior in observable, measurable terms, collect and compile the student data, and complete a context
analysis to determine what is maintaining the problem behavior and where it is most likely to occur.

Determine Function of Behavior
What conditions are most likely to lead to the problem behavior?
What response reliability follows the problem behavior?

Determine Function of Behavior

What conditions are most likely to lead to the problem behavior?
What response reliability follows the problem behavior?
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Tier 2 Student Identific Obtain Attention or ltem/Activity Escape/Avoid Attention or Task/Activity
WV PBIS To get: To escape/avoid:
—» Attention from adult and/or peers — Attention from adult and/or peers
— Tangible object, event, or activity — Tangible - demanding or boring task, setting,
—» Sensory stimulation - visual, auditory, activity, or event
olfactory, kinesthetic —» Sensory stimulation that is painful or
Nomination Existing School Da discomforting
Does the completed Does the student meet on
nomination contain adequate our data decision rules l l
infarmation to move forward?
l Intervention Intervention Intervention Intervention Intervention
Teacher and Team Collg| .
Clarify the target behavior in observable, measurable terms, collect and G eta d u lt attention
analysis to determine what is maintaining the problem beha

Get peer attention

Determine Function of Bl | Get Activity/Tangible

What conditions are most likely to lead to t
What response reliability follows the p Avoid adult attention

Obtain Attention or ltem/Activity i

Toget: ol | Avoid Tasks
—  Attention from adult and/or peers

—» Tangible object, event, or activity

Avoid peer attention

Avoid Activities/Setting

—» Sensory stimulation - visual, auditory,
olfactory, kinesthetic

Sensory Stimulation

! >

Intervention Intervention Intervention Intervention Intervention
Get adult attention
Get peer attention
Get Activity/Tangible ishj,
y/Tang gotlishing o
: ; )
Avoid adult attention f \ | /
Avoid peer attention § g\
Avoid Tasks Behav;/t‘;ersl'tr\/\lft‘eﬁ’t:laHealth ;
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Avoid Activities/Setting ‘\54’ 4
Sensory Stimulation odu':l S““‘s




TEAM ACTIVITY

&

GETTING READY FORTIER2 @ ¢ @
PLANNING GUIDE - FIDELITY TO THE FEATURES

I WHAT? Students I NOW WHAT? Adults + Students

Do you have multiple interventions matched to student Is there a plan for tracking fidelity data for the
need? interventions you are providing?

Do your Tier 2 behavior interventions provide: Do you use outcome data and decision rules to progress
-additional instruction/time far student skill develdpment? monitor students receiving Tier 2 supports?

-additional struciure/predictability®

Is there a plan for fading supports when the data

ncreased apportunity for feotbecks indicates Tier 2 supports have been successful?

|5 there a process to select interventions that are: Is there a plan for modifying supports when the data
5 =
matched to student necd functlon of behavion 7 indicates u ain results for student success?
-adapted to improve contextualiit (cultures, developmental
akill)?
Is there a plan for intensifying supports when the data
indicates Tier 2 supports have not been successful?

Areyour Tier 2 interventions linked to Tier 1 practices?

Do students still have access to Tier 1 supports?

WHEN WE’RE ACTION PLANNING WE NEED TO MAKE SURE WE INCLUDE:

:é?" e "‘«%
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