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At the BMHTAC, the mission is to establish systems, enhance skills, and empower 

individuals to improve outcomes for all students. Since 2018, the center has partnered 

with educators across the state to address challenging behaviors, support students with 

extensive needs, and strengthen learning environments. Through collaboration with 

county, school, and classroom teams, the center helps develop, implement, and sustain 

effective practices and systems. The center’s professional learning opportunities focus on 

early childhood and school-wide supports, hot topics/common issues, and practical, 

evidence-based strategies that build capacity and promote long-term success.

Themes:

→Early Childhood Positive Behavior Interventions and Supports (PBIS)

→School-wide PBIS

→Hot Topics or Common Issues 

→How-To’s for Classroom Practices and Strategies

→Tailor it to your needs…
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School Introductions



Setting the Stage

Things you need to know to be successful…
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WVPBIS Expectations
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School is not Home
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Intensifying Expectations

Communicate
Be 

Receptive

Be 
Respectful

Have Fidelity 
to the 

Process
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This training is brought to you by:

Missouri 
PBIS

pbismissouri.org 

Tier 2 Workbook & Resources

Missouri 
PBIS

Center 
on PBIS

pbis.org

2021 Forum Recordings (F01 & F02)

Center 
on PBIS

Midwest 
PBIS

midwestpbis2.org

Tier 2 Training Content

Midwest 
PBIS

West 
Virginia 
PBIS

wvpbis.org

Targeted Group Interventions

West 
Virginia 
PBIS
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Let’s find the things you’ll need.

www.wvpbis.org
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Work Time Support
Keeping things organized.
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Work Time Support
How can we help you?
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How can we help you?

•Can’t find something?

•Not sure what to do?

•Want to make sure you’re on track?

•Need a little help?

•ANYTHING YOU NEED!

Work Time Support



Training Objectives

Day 1
❑ Classroom Practices

❑ Systems Overview

❑ Framing Tier 2: Who?

❑ Framing Tier 2: What?

Day 2
❑ Intervention Intros

❑ Framing Tier 2: Now what?

❑ Team Work Time

❑ Wrap Up/Next Steps



Classroom Practices

The Bridge to Tier 2
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Tier 1 Essential Feature
1.8 Classroom Procedures: Tier 1 features (school-wide expectations, routines, 
acknowledgements, in-class continuum of consequences) are implemented within 
classrooms and consistent with school-wide systems.
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PBIS

Classroom 
Practices

Arrange 
Orderly 
Physical 

Environments
Define & 

Teach 
Classroom 

Expectations 
& Procedures

Encouraging 
Appropriate 

Behavior

Active 
Supervision 
(Move, Scan, 

Interact)

Responses for 
Inappropriate 

Behavior

Engagement & 
Opportunities 
to Respond
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McIntosh et al., 2017

“The strongest predictor of both sustained 
implementation and sustained improved 
student outcomes was implementation of 

classroom PBIS systems.”



v

Classroom Practice Benefits

Effective Classroom 
Procedures

Positive Classroom Climate

Focus on Preventative &
Proactive Approaches

Signals a Sense of Security to 
students

Promotes Connection & Sense 
of Belonging

Well Managed Classrooms

Focus on Proactive & 
Preventative Approaches

Teach and Reteach 
Appropriate Behaviors

Use Effective Instructional 
Practices

Achieve Positive Student 
Outcomes (Behavior and 
Academic)

Strong Classroom Behavior 
Management

Create Structure & Predictable 
Environments

Focus on Preventative &
Proactive Approaches

Provides Feedback

Provide Recognition

Celebrate Student Success
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Arrange Orderly 
Physical 

Environments
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TEAM ACTIVITY



v

Define and Teach 
Classroom 

Expectations and 
Procedures



The Watkins HS 

Way
Classroom 214 

Rules 

(Examples)

Classroom 214 Routines rev 7-16-19

Welcome Group Work Online

When you feel upset…

How to Transition

Be Responsible

•Stay on task
•Offer to help
•Apologize for mistakes

▪Turn in homework
▪Put materials in desk
▪Begin work

▪Do your fair share
▪Manage time 

carefully

▪Double check 
sources before I 
post
▪Think before I 

forward

▪Stop and take a few deep 
breaths
▪Recognize what you’re 

feeling “I feel…”

▪Clean up your area

Be Respectful

•Raise hand
•Track the speaker
•Follow directions

▪Say “good morning” 
to teacher and 
classmates
▪Talk in soft voices

▪Listen to your 
peers 
▪Take turns 

speaking
▪Say “I like that 

idea, AND…”

▪Consider feelings of 
others before I post
▪Upstanders speak 

for others

▪Ask for a break if you need 
a moment
▪Express your feelings 

appropriately

▪Stand and Push in 
your Chair, OR
▪Listen for direction 

to next activity

Be Safe

•Walk quietly
•Keep hands and feet 

to self

▪Put personal 
belongings in 
designated areas
▪Take your seat

▪Clean up area 
when time is up

▪Turn on privacy 
controls

▪Talk to someone if you 
need help
▪Talk to someone if it will 

make you feel better

▪Eyes on me
▪Wait to be called

Teacher’s Role 

(Conditions for 

Learning)

Supervise all areas of 
classroom

Greet Students warmly
Bell to bell activity 
posted

Actively supervise 
small group 
activities

Teach & practice 
routine monthly

Use Active Supervision to 
predict triggers

Teach, practice, 
reinforce  
transitions

Midwest PBIS Network. (2019). Tier 1 Team Training: TFI 1.3 PPT [PowerPoint slides]. Retrieved from 
http://www.midwestpbis.org/materials/tier-i-team-training
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Student Mastery
Above 80%:

• When 80% of your students can recite and explain how to carry out each classroom expectations.

• Exhibit them daily.

• Low classroom discipline outcomes.

Below 80%:

• Reteach

• Increase reminders/pre-corrects

• Increase your specific positive feedback when students follow the expectations and 

procedures.

• Complete a teacher reflection on implementation fidelity. 
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TEAM ACTIVITY
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Active Supervision 
(Move, Scan, 

Interact)
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TEAM ACTIVITY
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Encouraging 
Appropriate 

Behaviors
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Receive Frequent Feedback and 
Acknowledgement

Correction

Acknowledgement

Remember, a 

ticket/reinforcement practice is 

a system to remind adults to 

praise and have positive 

interactions with students.

Myers, D. M., Simonsen, B., & Sugai, G. (2011). Increasing teachers’ use of praise with a response-to-intervention approach. Education and Treatment of 

Children, 34, 35-39. Scott, 2008       John Gottman: https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/

https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
https://www.gottman.com/blog/the-positive-perspective-more-on-the-51-ratio/
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TEAM ACTIVITY
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Responses for 
Inappropriate 

Behavior
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Classroom Responses/What it looks like:

Planned Ignoring
Ignore student behaviors when their motivation is attention, and 

continue instruction without stopping

Physical Proximity 
Using teacher proximity to communicate teacher awareness, 

caring, and concern

Direct Eye Contact
The ”teacher look” to get attention and non-verbally prompt a 

student

Signal/Non-Verbal 

Cue

Teacher gestures to prompt a desired behavior, response, or 

adherence to a classroom procedure and routine. 

Praise the 

Appropriate 

Behavior in Others

Use Behavior Specific Praise with a different student or group to 

remind all students of the expected rule/expectation.

Redirect Restate the desired behavior as described on the teaching matrix

Re-teach
State and demonstrate the matrix behavior.  Have the student 

demonstrate. Provide immediate feedback.
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WV Policy 4373
(Appendix A. 

Behaviors and 
Definitions
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Policy 4373
(Ch 4.Section 2)
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Reduction of Student Removal from 
Instruction

• Rules, Routines, Intentional Instruction, and Positive Feedback increase the likelihood all 
students remain in class and engaged in instruction and leading to improved academic 
outcomes.

• Effective behavior supports and effective instruction

• Minor offenses that do not lead to removal from classroom 

• Key features that lead to reduced disciplinary action in high schools:

• Inclusion of academic related behaviors in social skill instruction

• Age-appropriate recognition/acknowledgements  strategies for student mastery of targeted skills 

• Re-entry plans when students have been removed from instruction for extended period/or when 
disrespect of the teacher is evident.

• Consequences for problem behavior that do not result in loss of instruction (e.g., before/after 
school/lunch detention, etc)

• Proactive discipline policies/instructional problem-solving focus
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TEAM ACTIVITY
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Engagement & 
Opportunities to 

Respond
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• Use of Multiple Opportunities To Respond 
(OTR) includes strategies to increase all 
students being engaged in the content 
simultaneously through various group 
engagement strategies. 

• Consider delivery of instruction 
(differentiated, small groups, planning for 
instruction)

• Examples of group engagement 
strategies:

• think, pair, share; response boards; choral 
response, computer programs (e.g. Kahoot); 
small group work; etc.

Increase Academic Engagement
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TEAM ACTIVITY
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Case Study Activity:
Marty is a 6th grade student who often displays physically aggressive behavior and will 
engage in throwing items when he becomes frustrated or upset. He has always been a 
bright student but struggles with managing his emotions. In Math class, Ms. Garcia 
gave the class instructions to turn to page 3 in their book and begin working 
on the assignment. Marty started his work and within 2 minutes, he began kicking the 
legs of the desk with his feet, tore the paper out of the workbook, threw it across the 
room and then threw a pencil and hit another student on the back of the head. Ms. 
Garcia looked up from her computer and stated, “Marty! That was not acceptable 
behavior. Go to the office.” The students in the class stopped what they were doing and 
looked at Marty. Some laughed, and some stared with their mouths open. Marty said, 
“Fine! You can go to h***,” and went out the door.

Turn and Talk: Do classroom practices support Marty? (Examples)

Share Out: Environmental Design, Teaching Expectations, 

Active Supervision, Encouraging Appropriate Behavior, Responses

For Inappropriate Behavior (MTSS), Engagement 
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Case Study Activity:
Marty is a 6th grade student who often displays physically aggressive behavior and will 
engage in throwing items when he becomes frustrated or upset. He has always been a 
bright student but struggles with managing his emotions. In Math class, Ms. Garcia 
gave the class instructions to turn to page 3 in their book and begin working 
on the assignment. Marty started his work and within 2 minutes, he began kicking the 
legs of the desk with his feet, tore the paper out of the workbook, threw it across the 
room and then threw a pencil and hit another student on the back of the head. Ms. 
Garcia looked up from her computer and stated, “Marty! That was not acceptable 
behavior. Go to the office.” The students in the class stopped what they were doing and 
looked at Marty. Some laughed, and some stared with their mouths open. Marty said, 
“Fine! You can go to h***,” and went out the door.

Turn and Talk: Do classroom practices support Marty? (Examples)

Share Out: Environmental Design, Teaching Expectations, 

Active Supervision, Encouraging Appropriate Behavior, Responses

For Inappropriate Behavior (MTSS), Engagement 

Does Marty need Tier 2?
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Classroom Practices for Tier 2
• Educators target (i.e., increase specificity, dosage, focus of) how they promote skill 

growth when they re-design classroom spaces, if needed; target their connections 
with students and families; plan targeted instruction in routines, norms, and/ or 
specific academic and SEB skills; target prompts and supervision; and implement 
other targeted antecedent strategies.

• Educators target how they explicitly teach routines, norms, and academic and SEB 
skills and they align Tier 2 instruction with Tier 1 instruction. 

• Educators target how they respond when they increase their specific positive and 
supportive corrective feedback and enhance their continuum of recognition and 
response strategies to increase skill growth and decrease mistakes

Center on PBIS
Multi-Tiered System of Supports (MTSS) in the Classroom: Guidance for Integrating PBIS and Academic Instruction

https://cdn.prod.website-files.com/5d3725188825e071f1670246/6a9853a990f29143715a4579_Multi-Tiered%20System%20of%20Supports%20(MTSS)%20in%20the%20Classroom%20v2.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/6a9853a990f29143715a4579_Multi-Tiered%20System%20of%20Supports%20(MTSS)%20in%20the%20Classroom%20v2.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/6a9853a990f29143715a4579_Multi-Tiered%20System%20of%20Supports%20(MTSS)%20in%20the%20Classroom%20v2.pdf
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Classroom Practices Video Series 
– WVPBIS (click title link to open)

Options for Use:

• PLCs: Select one classroom practice video to watch per PLC meeting. After staff have watched 
the selected video and participated in the activity with the video, the administration will assess the 
knowledge and implementation of that classroom practice during their classroom walkthroughs 
and provide feedback to the teachers.

• Tiered Professional Development: We recommend using data from classroom practice 
walkthroughs to differentiate professional development for your staff. Based on the area of need, 
provide the necessary classroom video for the teacher to watch at their leisure and then allow 
that teacher an opportunity to demonstrate their knowledge through additional administrative 
classroom walkthroughs.

• After the educator has watched that PD, pair them with a mentor/teacher

and have them co-observe their mentor teaching that practice. Consult after 

observation.

https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwvpbis.org%2Fclassroom-practices-video-series%2F&data=05|02|jennifer.fletcher%40marshall.edu|a5f7bd48ad964e2298b308deab99e254|239ab2783bba4c78b41d8508a541e025|0|0|639136874579289364|Unknown|TWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D|0|||&sdata=CyBh91%2F%2B7%2Fwikih8Q8QsBZtL5DcKHqouqBzgeXztq4I%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwvpbis.org%2Fclassroom-practices-video-series%2F&data=05|02|jennifer.fletcher%40marshall.edu|a5f7bd48ad964e2298b308deab99e254|239ab2783bba4c78b41d8508a541e025|0|0|639136874579289364|Unknown|TWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D|0|||&sdata=CyBh91%2F%2B7%2Fwikih8Q8QsBZtL5DcKHqouqBzgeXztq4I%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwvpbis.org%2Fclassroom-practices-video-series%2F&data=05|02|jennifer.fletcher%40marshall.edu|a5f7bd48ad964e2298b308deab99e254|239ab2783bba4c78b41d8508a541e025|0|0|639136874579289364|Unknown|TWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D|0|||&sdata=CyBh91%2F%2B7%2Fwikih8Q8QsBZtL5DcKHqouqBzgeXztq4I%3D&reserved=0
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How will teachers ask for help?
• How will you work to ensure teachers feel supported? How can you use the 

Classroom Practices Video Series Snapshot to support staff?

• A mechanism to request for assistance (RFA)
• Discrete

• Confidential

• Communication protocol
• Confidential

• Neither are to be linked to the formal teacher evaluation system
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Links to Access Information
(see website for live links)

• WV PBIS - Expectations, Classroom Practices & WV Examples

• Template for creating expectation matrix: Classroom Matrix

• WV PBIS - SWPBIS Classroom Walkthrough Tool

• Center on PBIS - Self-Assessment Survey (SAS) Manual (page 9)

• Lesson Plans Embedding-Tier-1-Expectations.pdf

• Classroom Practice PD Series Classroom Practices Video Series – WVPBIS

https://wvpbis.org/tier-1/expectations/
https://wvpbis.org/classroom-practices/
https://wvpbis.org/wv-examples/
https://wvpbis.org/wp-content/uploads/Classroom-Matrix.doc
https://wvpbis.org/wp-content/uploads/WVPBIS-SWPBIS-Classroom-Walkthrough-Tool.docx
https://cdn.prod.website-files.com/5d3725188825e071f1670246/649dfe486278e8ee50413270_Self-Assessment%20Survey%20(SAS).pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/649dfe486278e8ee50413270_Self-Assessment%20Survey%20(SAS).pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/649dfe486278e8ee50413270_Self-Assessment%20Survey%20(SAS).pdf
https://wvpbis.org/wp-content/uploads/Embedding-Tier-1-Expectations.pdf
https://wvpbis.org/wp-content/uploads/Embedding-Tier-1-Expectations.pdf
https://wvpbis.org/wp-content/uploads/Embedding-Tier-1-Expectations.pdf
https://wvpbis.org/wp-content/uploads/Embedding-Tier-1-Expectations.pdf
https://wvpbis.org/wp-content/uploads/Embedding-Tier-1-Expectations.pdf
https://wvpbis.org/wp-content/uploads/Embedding-Tier-1-Expectations.pdf
https://wvpbis.org/wp-content/uploads/Embedding-Tier-1-Expectations.pdf
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwvpbis.org%2Fclassroom-practices-video-series%2F&data=05|02|jennifer.fletcher%40marshall.edu|a5f7bd48ad964e2298b308deab99e254|239ab2783bba4c78b41d8508a541e025|0|0|639136874579289364|Unknown|TWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D|0|||&sdata=CyBh91%2F%2B7%2Fwikih8Q8QsBZtL5DcKHqouqBzgeXztq4I%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwvpbis.org%2Fclassroom-practices-video-series%2F&data=05|02|jennifer.fletcher%40marshall.edu|a5f7bd48ad964e2298b308deab99e254|239ab2783bba4c78b41d8508a541e025|0|0|639136874579289364|Unknown|TWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D|0|||&sdata=CyBh91%2F%2B7%2Fwikih8Q8QsBZtL5DcKHqouqBzgeXztq4I%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwvpbis.org%2Fclassroom-practices-video-series%2F&data=05|02|jennifer.fletcher%40marshall.edu|a5f7bd48ad964e2298b308deab99e254|239ab2783bba4c78b41d8508a541e025|0|0|639136874579289364|Unknown|TWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D|0|||&sdata=CyBh91%2F%2B7%2Fwikih8Q8QsBZtL5DcKHqouqBzgeXztq4I%3D&reserved=0
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TEAM ACTIVITY



Building a Tier 2 System 
from Your Tier 1 

Framework

Tier 1 Foundations for an MTSS
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Tier 2 Essential Features

2.8 Access to Tier 1 Supports: Tier 2 supports are explicitly linked to Tier 1 supports, 
and students receiving Tier 2 supports have access to, and are included in, Tier 1 
supports.
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Team 
Composition

Team 
Operating 

Procedures
Screening

Request for 
Assistance

Options for 
Tier 2 

Interventions

Tier 2 Critical 
Features

Practices 
Matched to 

Student Need

Access to 
Tier 1 

Supports

Professional 
Development

Level of Use

Student 
Performance 

Data
Fidelity Data

Annual 
Evaluation

Tier 2 Essential Features
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Tier 1 Health Check
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Tier 1 IS 
a System! 



The best approach to Tier 2 is doing 
Tier 1 with fidelity.

✓What have 

you 

accomplish

ed?

✓What is in 

progress?

✓What has 

gotten lost?

What needs to 

be classified 

as "Tier 1 

Maintenance" 

as you plan for 

Tier 2?
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Systems
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This 
training 
is 
brought 
to you 
by: 

Missouri PBIS – pbismissouri.org – 

Tier 2 Resources

Center on PBIS – 2021 Forum 
Recordings

• F01 -Essential Features of Tier 2 Supports and 
Reflections from District-wide Implementation

• F02- Small Group Social Skills Instruction and 
Self-Management

Midwest PBIS 
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Alphabet 
Soup
• PBIS – Positive Behavioral 

Interventions and Supports

• MTSS – Multi – Tiered System of 
Support

• TFI – Tiered Fidelity Inventory

• BSS – Behavior Support Specialist

• ODR – Office Discipline Referral

• TA Center

• Action Plan 

• Our website – wvpbis.org
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How to Think About 
Scaling Up

Who? What?
Now, 

What?



v

About 
Tier 2

Expectations in line with reality.  

• We can’t do it all in one day.

• Prep today, Installation tomorrow, TFI the day after 
tomorrow 

The bigger system today – extra 
interventions later. 

• Videos on how to install 

• Check-in/Check-out

• SEL Small groups

• Self Monitoring

• FACTS (Function of Behavior) 

Follow-Ups 

• Before the end of the school year 

• Six months

• BSS support whenever you need it! 

About 

today…



About Tier 2 

Install
“Place or fix in position ready for use.” 

Implementation
“Put (a decision, plan, agreement, etc) 
into effect.” 



•Continuously available

•Accessible in 72 hours

•Very low effort by teachers

•Aligned with School-Wide Expectations

•Implemented by ALL

•Flexible and based on assessment

•Function – based

•Allocated adequate resources

•Student chooses to participate

•Continuously monitored
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Tier 2 Systems 

•Less that Tier 3 but more than Tier 1

•Intensifying Tier 1 (that’s why Tier 1 is so important). Do teachers 
have the basics especially when we are asking them to intensify?

•More explicit instruction on the expectations, more quality 
relationships

•More frequent feedback.

•More detailed and more frequent data.

•Standardized interventions

•Prevent and/or Decrease Problem Behaviors

•Efficient, Effective, and Equitable
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•Increased instructional practice with self- regulation, social 
skills, expectations, and academics

•Increased adult supervision

•Increased opportunity for positive reinforcement

•Increased focus on possible function of problem behavior

•Increased access to academic supports

•Increasing prompts and reminders (pre-corrections)

•Increased school – family connection

https://pbisforum.pathable.co/?openNativeApp=true
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• Seeks to understand potential causes and the 
dynamic factors that might be at play, including 
feedback loops.

• Tends to think “big picture” including factoring in 
incentives  when thinking about how challenging it 
might be to solving a particular problem.

Susy Ndaruhutse, Charlotte jones & Anna Rigall: Why systems thinking is 
important for the education sector

What Is Systems Thinking?
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What Is Systems Thinking?

Systems Thinking

• Looks at the whole of the system and not just 
individual parts

– Doesn’t just focus on “that student” but ALL 
students (present and in the future)..

– Systems that are implemented with fidelity and 
applied with consistency will positively affect all 
students and environments.

Susy Ndaruhutse, Charlotte jones & Anna Rigall: Why systems thinking is 
important for the education sector





With Systems Thinking 
We are All Working Together 

Towards the Same Goals

⚫ Shared Vision  ⚫ Shared Language and 
Understanding

⚫ Shared Expectations  ⚫ Shared Interventions

⚫ Shared Responses Towards Behaviors

The Whole is greater than the sum of the parts

~ Aristotle ~
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Think of your Academic 
Interventions…

How does identification of a problem 
happen?

What do you do to remediate the 
problem?



Tier 1
Universal

School-wide interventions for 
all students

Tier 2
Targeted

Specialized interventions for students at-
risk for academic or social failure due to 

behavior challenges

Tier 3
Intensive

Individualized interventions for students with 
intense/chronic behavior challenges

Layers of Support

Layers are 

ADDED for 

students who 

need more 

support.
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Let's pause and frame our thinking.

In Tier 1 you build 
each essential 

feature.

In Tier 2 you build 
a system that 

encompasses the 
essential features.



The Tier 2 System

An Additive Model



Tier 1
Universal

School-wide interventions for 
all students

Tier 2
Targeted

Specialized interventions for students at-
risk for academic or social failure due to 

behavior challenges

Tier 3
Intensive

Individualized interventions for students with 
intense/chronic behavior challenges

Layers of Support

Layers are 

ADDED for 

students who 

need more 

support.
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Tier 1 Essential Features
Team 

Composition
Team Operating 

Procedures
Behavioral 

Expectations
Teaching 

Expectations
Problem Behavior 

Definitions

Discipline Policies
Professional 
Development

Classroom 
Procedures

Feedback and 
Acknowledgement

Faculty 
Involvement

Student/Family/ 
Community 
Involvement

Discipline Data
Data-based 

Decision Making
Fidelity Data Annual Evaluation
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Team 
Composition

Team 
Operating 

Procedures
Screening

Request for 
Assistance

Options for 
Tier 2 

Interventions

Tier 2 Critical 
Features

Practices 
Matched to 

Student Need

Access to 
Tier 1 

Supports

Professional 
Development

Level of Use

Student 
Performance 

Data
Fidelity Data

Annual 
Evaluation

Layering Targeted Support
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Teaming
Why does this matter in an additive model?

• Teaming is where you conduct business in all three levels.

• Problem-solving happens in teaming.

• Students who need more – need teams to problem-solve their solutions.
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Expectations
Why does this matter in an additive model?

• Your expectations are the foundation of all other work.

• We TEACH behaviors at all tiers.

• What we do for “all” directly impacts how we respond to the “some” and “few.”
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Feedback and Acknowledgement
Why does this matter in an additive model?

• What we build in Advanced Tiers relies on our Tier 1 acknowledgement 
system.

• Students needing Tier 2 and 3 interventions need even more feedback.

• In Tier 2 and Tier 3, we need to intensify feedback systems – specific 
interests of students.
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Discipline System & Data
Why does this matter in an additive model?

• Data gathered will absolutely matter for your students who need more.

• Tier 1 problem-solving is practice for Advanced Tiers problem-solving.

• Proactive, Instructive, and Restorative practices are the foundation of all tier 
responses.



v

Classroom Practices
Why does this matter in an additive model?

• Classroom practices are the most important bridge from Tier 1 to Advanced 
Tiers.

• Tier 1 Classroom Practices will NEED to be intensified for individuals who 
need more.

• We’re building the whole pictures but starting with Tier 1 best practices.
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Professional Development
Why does this matter in an additive model?

• Clear is kind.

• Your framework will need to be TAUGHT at each tier.

• Mindset matters even more in advanced tiers.
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Involvements
Why does this matter in an additive model?

• Faculty participation matters at all tiers.

• Our work at all tiers must be culturally responsive.

• Stakeholders matter.
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Evaluation
Why does this matter in an additive model?

• All tiers need to be done with fidelity. 

• Evaluation is best practice at all tiers.
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Leaky Implementation Pipeline
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Scaling Up Support

Who? What? Now what?



v



Who?

The Adult Role
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Who: Tier 2 Teaming

Who? What? Now what?
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Tier 2 Essential Features

2.1 Team Composition: Tier 2 (or combined Tier 2 & 3) team includes a Tier 2 
systems coordinator and individuals able to provide (a) applied behavioral expertise, 
(b) administrative authority, (c) knowledge of students, and (d) knowledge about 
operation of school across grade levels and programs.

2.2 Team Operating Procedures: Tier 2 team meets at least monthly and has (a) 
regular meeting format/agenda, (b) minutes, (c) defined meeting roles, and (d) a 
current action plan.
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• Fill designated roles

• Designate team member responsibilities

Establish your 
team

• Regular meeting schedule

• Agenda, minutes, and action plan

Establish meeting 
protocols

• Health and effectiveness of interventions

• Health and effectiveness of Tier 2 system

Collect and 
analyze data

• How the Tier 2 system works

• Their role in that system

Train and support 
school staff

Who? What? Now what?
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Establish your team.

Review Tier 2 

Team Roles and 

Responsibilities
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TEAM ACTIVITY

Discuss and answer 

the guiding questions 

about Tier 1 and Tier 

2 teaming.



v

TEAM ACTIVITY

1. Fill in information in top portion.

2. Designate team roles and fill in 

middle portion.

3. Discuss when the Tier 2 team 

plans to meet each month and fill 

in bottom portion.
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Establish meeting protocols.
• How often can you meet?

• How will you make this work?Intentionality

• Meet monthly, install identification process, 
review student data, support training, outcomesTeam Focus

• Data-focused agenda

• Minutes and communicationMeeting Process
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TEAM ACTIVITY



Who?

Identifying Students for Support
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Who: Identification System

Who? What? Now what?
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Tier 2 Essential Features

2.3 Screening: The Tier 2 team uses decision rules and multiple sources of data (e.g. 
ODRs, academic progress, screening tools, attendance, teacher/family/student 
nominations) to identify students who require Tier 2 supports. 

2.4 Request for Assistance: Tier 2 planning team uses written request for assistance 
form and process that are timely and available to all staff, families, and students.
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What it means…

From Tier 1, you have multiple sources of data.

• ODRs

• Academic Progress

• Screening Tools

• Attendance

You have a written plan on how to get students into Tier 2.

• Universal Screeners

• Request for assistance

• Data Decision Rules
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What are we building?

Universal 
Screeners

Nominations

Decision 

Rules 

(monitoring 

our data)
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Data Decision Rules 
• Uses existing school data

• The team sets criteria that “triggers” automatic discussions about students who might 
be at risk.

For example:

• 2 major ODR’s from the beginning of the year

• Minor incidents persist ---5 after September 30th

• Fourth absence or tardy

• Academic indicators that are below grade level

• D or F in any course
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Data Decision Rules

Who will be collecting and monitoring this data?

• It doesn’t need to be the same person for each piece.

Existing data is almost always geared towards externalizing behaviors.

• Where could you find internalizing behavior information?
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1. Make a list of all the academic and 
behavioral data collected in your 
school.

2. Identify what is considered proficient 
for each measure, then 
determine what level of each is "at-
risk" and "high-risk."

3. Who would be a good choice for 
collecting that section of data?

Getting ready for the activity
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Activity
1. Make a list of all the academic 

and behavioral data collected in 
your school.

2. Identify what is considered 
proficient for each measure, then 
determine what level of each is 
"at-risk" and "high-risk."

3. Who would be a good choice for 
collecting that section of data?

Existing School Data Inventory
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What are we building?

Universal 
Screeners

Nominations

Decision 

Rules 

(monitoring 

our data)
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Universal Screeners – 
Advantages 
• Generally, a fast, efficient, and respectful process

• Can include all children and youth

• There is a tendency to over-identify – so less kids fall through the cracks.

• Informs schools of the needs of your population

• Is an evidence-based practice supported by policy
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Universal Screeners – 
List of Concerns
• Behavior is viewed as purposeful rather than as associated with environmental arrangements.

• Historically, schools tend to be reactive rather than proactive with respect to behavior.

• Regarding problem behavior displayed during the early years of child development, there is a 
widespread impression that kids will “grow out of it”.

• Concerns around profiling or stigmatizing children and youth who meet risk criteria.

• Fear of the costs and the potential for identifying large numbers of students with Emotional or 
Behavioral Disorders (EBD).

• General perception that it is easier to screen for vision and hearing concerns as the family 
typically provides follow-up for glasses or hearing assistance.

• Political realities of managing parent reactions to behavior screenings and addressing issues of 
confidentiality.

• Lack of needed skill set. Educators often are not trained to respond to behavior with the same 
confidence that they are able to respond to academic concerns.
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What are we building?

Universal 
Screeners

Nominations

Decision 

Rules 

(monitoring 

our data)
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Nominations
• Quick Response Option

• Short and simple, requires less than 10 min to complete.

• Teachers, families, and even students (themselves) can nominate.

• Opportunity to recognize and address externalizing AND internalizing 
behaviors.
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Nominations 
Additional questions to consider:

• How do teachers access the nomination 
form?

• Who do teachers contact for questions 
and/or to receive assistance with the 
nomination process?

• Who receives the completed form?

• How is the team notified about the new 
nomination?
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Identification Process
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Pause & Plan
Could you 

answer all the 
questions?

No

Create action 
steps to clean 

up data 
collection

Create action 
steps for 

analyzing data

Yes

Create data 
decision rules

Review your Existing School Data 

Inventory and your Tier 2 Action 

Plan.

TEAM ACTIVITY
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TEAM ACTIVITY



What?

The Adult Role



v

Who? What? Now what?
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Tier 2 Essential Features

2.7 Practices Matched to Need: A formal process is in place to select Tier 2 
interventions that are (a) matched to student need (e.g., behavioral function), and (b) 
adapted to improve contextual fit (e.g., culture, developmental level).

2.9 Professional Development: A written process is followed for teaching all relevant 
staff how to refer students and implement each Tier 2 intervention that is in place.



Tier 2 and the Adult’s Role

Tier 2

The role of the adult 

shifts from basic 

classroom management 

to actively matching, 

delivering, and tracking 

interventions based on 

why the behavior occurs. 



Why Do Problem Behaviors Occur? 
Identify the Underlying Function (The “Why”)

•Before an 
intervention can start, 
adults must first 
determine what 
purpose the behavior 
serves for the 
student. 

Function of Behavior in ABA Therapy- LEARN Behavioral

https://learnbehavioral.com/aba-glossary/function-of-behavior
https://learnbehavioral.com/aba-glossary/function-of-behavior
https://learnbehavioral.com/aba-glossary/function-of-behavior


Adult Strategies for Determining the Function

• Data Collection: Office disciplinary referrals (ODRs), 
attendance, tardies, nurse/school counselor visits, 
academics.  

• Conduct ABC Charting: Adults look at the antecedents 
(what happens right before the behavior) and 
consequences (what happens right after).

• For example, if a student acts out only during math, 
the adult recognizes the function is likely escape. If 
they act out when the teacher is talking to someone 
else, the function is likely attention.

• Analyze Context:

• Time and Date: When the behavior happens

• Setting: Where does the behavior take place 

• Duration and Frequency: How many times and how long 
does the behavior last 



• Behavioral data pulled from Office Discipline 

Referrals, WVEIS, ZoomWV, PBIS Rewards, Class 

Dojo, Daily Progress Reports….

• Tip for Success: “Clean” Behavioral Data

• Administrators share behavioral data to drive targeted 

interventions, monitor student progress and allocate 

school resources effectively. 

• Example: Visual Dashboards

• Aligning additional supports in the school and 

community

• Example: ESMH, Community Programs and Clubs, 

Mental Health Supports and Curriculum such as 

Second Step and Visual Effects.  

Adult BEST Practices



Adult BEST Practices

• Establish identification rules, track for consistency and 

monitor frequently to verify that supports are being 

delivered as intended (clean data). 

• Example: Multiple data points (combine ODRs, 

attendance, academic marks and classroom behaviors)

• Informing staff about the “why” and “how” is essential to 

ensure early student identification, consistent 

intervention delivery, and data driven decision making.

• Example: Visual Flowcharts, Menu of Interventions

• Tier 2 targeted interventions within a MTSS framework 

• Ongoing district and county level support 



Train and Support 
School Staff



Communicate: Buy-In and On-Going Commitment

• We must consider how we are going to keep all staff, students, and 
families in the loop.

• You might need to build a “Communication System”. 

    This system should:

• Share ongoing information 

• Internal: Tier 2 Dashboard

• External: Weekly Progress Reports or Monthly VISUAL Progress 
Updates (chart/line graphs) 

• Present data

• Obtain feedback from stakeholders
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What Can PD Look Like? 

Teach all aspects 
of interventions 

being used to staff

Plan how to share 
updates with staff

Develop Tier 2 
Staff Handbook



PD Example – 
CICO Scripts



PD Example – 
Staff Handbook



PD Action 
Plan
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TEAM ACTIVITY



What?

Building Student Supports
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What: Bank of Interventions

Who? What? Now what?
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Tier 2 Essential Features

2.5 Options for Tier 2 Interventions: Tier 2 team has multiple ongoing behavior 
support interventions with documented evidence of effectiveness matched to student 
need.

2.6 Tier 2 Critical Features: Tier 2 behavior support interventions provide (a) 
additional instruction/time for student skill development, (b) additional 
structure/predictability, and/or (c) increased opportunity for feedback (e.g., daily 
progress report).

2.7 Practices Matched to Need: A formal process is in place to select Tier 2 
interventions that are (a) matched to student need (e.g., behavioral function), and (b) 
adapted to improve contextual fit (e.g., culture, developmental level).
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What it means...

Identified bank of interventions that are ready to go 

Interventions should:

• Provide additional instruction and opportunities for students to develop lacking skills

• Add structure and predictability 

• Increase feedback 

Be linked to function, development, culture

Be linked to Tier 1
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What do we have? 
• What is offered that is “more?"

• Are the existing interventions working? Are they evidence-based?

• Are there gaps in existing interventions and the functions they serve?

• What should you keep?

• What should you realign?

• Is it T 1-intensified?

• Is it T 3?
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Let’s start here
Follow directions on the Resource Mapping 

Activity, then ASK:

• Is there overlap in resources?

• Are there resources without measurable 

outcomes?

• Can the work of some initiatives or committees 

be combined?

• Are some staff serving on multiple efforts?

• Do we have a resource for every function of 

behavior?

• How might you adjust to work smarter?

TEAM ACTIVITY
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Examples of Tier 2 
Interventions

Check-in/Check-out 
(CICO)

Check & Connect
Social Skills 

Intervention Groups 
(SSIG)

Second Step

Skillstreaming Self-Monitoring Structured Breaks Safe Seat

Behavior Contracts Pre-Correct Plan



v

Are we using function-driven 
interventions?
• Sometimes our data tells us the function.

• Sometimes our data shows us multiple possibilities.

• Sometimes the function of behavior is unclear.

• Sometimes there is more than one function to address.
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You have a way to match the 
intervention/support to the 
students' needs.



v



v



v



v



v



v



v

TEAM ACTIVITY
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